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ApSTRACT,
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ABSTRACT

This report presents data gathered during the 1974-5 school year on
the Austin Independent-School District (Austin4 Texas) inplementation
of the ESAA II Pilot Project, locally known as Project Assist, in two
elementary schools (Metz and Palm) and-one junior high (Martin). /hp
project was originally designed'to test the hypothesis that students.

.

learning ih schools with tr instructional reading aides will read
better than studenti'leanni schools with untrained general aides,
and better than students larking in schools with no aides at all.

-Seven other AISD schools served as members'of the two compatison group!.

After two years of intensive input, process, and outcose evaluation,
the above hypothesis was rejected: trained instructional reading aides
were not'found to iIprove the reading achievement of students with whom
'they worked. for did.the presence of trained instructional reading
*ides, in general, improve student attendance, self concept, student
Otitude toward school, or attitude toward reading.

Systematicclaasroop observations of teachers, aides, and students did
reveal some interesting differences in processes among groups, Trained
instructional aides were observed to produce more individualisation in
the classroom, whereas untrained inetructional aides reduced Vie amount
of.individualization which occurred. Llementary instructional aides
were,util#ed more efficiently as instructional aides than were secondary

' aides.

Teacher, principal, and aide e program were tive.
In general, the project, was implemen the way it was designed, to be:
materials were purchased and plat in the schools, and aides we14\
trained and worked directly wit students in the area o? reading.

The,overill recommendation by the evaluation staff is that the
project activities and re . ' s be redesigned in order to meet the
main objective of raisi student reading achievement.

Of
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. DECISION QUESTIONS ADDRESSED'

. INTRODUCTION -
-. Decision quedtrods can ultimately be answered only by thosecharged withthe decision-making responsiWity; hoveVer, this evallatiOn section attempts-to suimaarise- as clearly as possible the information that has been gathered.to assist in that charge. A recommendation by the evaluationstaff basedupon their Hnovledge end interpretation of that Information relative toeach decisiOn question iS included in thissectiop. Although making

-recommendations isconsidered to be a professional respohsibility of the-evaluation staff, detiston=makers'are encouraged to review in its entirety- all the data presented in the total report in order to arri:v at their4 ,-own decisiond.

'..-Decision questions to be addressed in this report were established. in thefall of were set trth in the document. Evaluation Design: ESAAPilot Project Assist 1974-75 and agreed upon by the program staff and the',,AISD administration. The questions are considered below as they werepresented there in the Unloving sequence: SystemnLevel Decision Questions,Program -Level Decision Questions, School and Classroom -Level DecisionQuestionsObALFderal-Level Decision Questions..

WESTER-LT* DECISION-QUESTIONS

QUESTION -1

Should the pragraa'be continued in the district?

RECOMMENDATION

4.

"The prograi"shomild not be continued in the didtrict in its preient form.
The'ESAA pilot program should be continued' because it represents resourcesto the district, but it should be revised to attempt other approach(es)
which might have more success in raising stud* achievement in reading.This is especially recommended for the junigt-high sohool component ofthe program.

/4c

SUPPORTIVE DATA

There.is currently a strong emphasis in the district on improvement ofstudent0 bksic skills. However, none of the evi nce collected duringthe last two years indicates that the program as ntly designed
oontribuzes tovard'improvement in student achieve nt, attendance, orattitude. (The. data at the junior high el ar particularly negative.)It must be noted tat principals and teach 1 very positive aboutthe program as itnorr,operates.

* *

2
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QUEST101, 2
--si :

Should AISD aides be teed as instructional aides?

Rzccesiiimmon

If student achieveMant isthe-sole criterion tor.deeiiing whether
aides are usedinstructionaily, there'is no evidence Alicia suggeits
that the district should invest local ibuies in instructional aides.

Alemever,.ifteacher job satisfaction and indi:idualization are hull-.
priority goals. of the district, then AISD aides4shbuld be used as.

A,
instructional aides 2922:If'these aided have been- trained in the .

academic areas in which they will work.

SUITORTIVE DATA

The achievement data =fleeted througholit evaluation of the protect
reveals no benefit in student learning derived from Project Assist
aides' presemci inthe classroom'. However, all three'Of the Project
Assist principals were strongly in fav9r of AISD aides being used as
\instructional personnel. Eight-tImmmilmrcent of the 'Project Assist '

teachers felt that AISD aides should be vied primarily as instructional
aides rather than as general and Clerical aides. 'They statedrth;st

thcaides' presence_in the classroom allowed instruction tobe indivi-
dualized to a higher degree than if the teacher ore instructing alone..

VT .s opinion of teachers was definitely borne out through classroom
observations by the evaluation staff. The observations revealed,
ha...vet, that teachers are able to individhalize(vore only if the aide'.

whovywts with them in-the classroom has had training in the area of
reading instruction. .Untrained aides working as instructional aides
actuelly.reduce the amount of teacher instructional tine spent with

students.

QUIST1011 3

\

What screening and hiring practices should be used in hiring AISD

instructional aides?

RE03401:11DATIONI

The teachers with whom the aides will work should have the major
responsibility for screening the instructional aide applicants
(a panel orseveral teachers is recomliended). The principal should
continue to have the final authority for hiring personnel who work

in her/his school. In addition, the didtrict should develop some
standardised method of screening instruetiomal aide applicants to
assess their competencies in the academfc areas in which they will

be waling.-

41.



SUPPOICIVZ DATA

n.

5,

When asked what characterAptics they would look for. in hiring an
instructional aide, teachers andsprithipalls gave many general kinds

of characteristics. -The most frequent,onesImentioned were: .dependar
bility,-high work attendance, a good grasp of t4e English language,
average intelligence, ability to handle discipline, initiatiVe, ability
to work well with children, bilingual (where the situation calls for
W.,. and cooperative. Most of these charactetistics are best pssessed
by face to face interviews with a panel of intemiimeers.

Sixteen Project Assist aides were tested with the Oates Reading Survey
during the preschool workshop, after they 'Were hired. Three of these
aides were found to be reading below the eighth grade level. Community
.people on the ESAA-Advisory Committee.have been adamant during the
past year about instruCtionaraidgethaTing adequate skills for instructing
and assisting in the instruction oVzhiority students. The only sure
way to assess these skills is thromigh,some4Sort" of standard measurement.
This need not be done with pencil and per although this would be the
most convenient-way.

QUESTION

4
4

Should AISD provide specialized training for in;tructionalikides, and

if so, what kind ? -

',Ruottuarranos

AISD aide's who are used as instructional aides should receive training
prior to and/or-during their work.as an aide. The topics which should

be emphasized in their training sessions are "Classroom Management"
and "Ust7.tional Methods,."

SUPPORTITIrDAT
, .

At the end of the second project year, ninety percent of the Project

Aksist teachers recommended that instructional aides be given specialized

training. When askeatin"what areas instructional, aides should be
trained, teachers indicated that classroom management and instructional
methods were the two most needed training topics to be covered. -A
third priority was'training in subject areas. Since the majority of

these teachers had Worked for two years with an instructional aide,
their recommendations should be given great weight blow, future plans

for aide training. .

Classroom observations revealed that whether or not an aide had,beeit,,

4



trained prior to assuming duties as en instructionaraide'determined
. haw sash the teacher Was able to individualize while the aide was in
the rook. (Teachers Who had the Services of "trained aides were able to -'-
individualize more when the aide was in the room, but teachers with.
untrained aides individualised less with the.aide in the room.)

41(1213M11 5
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. Should the program be implemented in the same andior.other-sChools?--

e

RECONNENDATION

If faded, the projeCt should-move from the current elementary sehools
to schools which have a greater need, of the special resources able to
be 'provided by the project. -Since there are no junior high schools in
town which have'a greater need,for special resources than those currently
served by the project, it Is remmmandedthat the project remain in
the two junior high schools presently served.

SUMMIT/I DATA'

if given a chance, all three project, schools would elect to partfciinte
in' Project Assist next year. All three primd4pals indicated in spring
interviews that the project had. been beneficial for their school,
citing individualization and improved teacher skills as positive benefits
from the project. Temchers at all three schools were overwhelmingly
positive about the project, indicating that the greatest effect of the
project had been en increase in individualisation of instruction. in the
classro6m. Aides were equally positive about the benefits of the
program.'The elementary spools, however, are almost o*rloaded with,
special programs .(each of the elementary schools has no less than lb.,.
special programs providing extra staffing, asterials, and training
esources). This flood of special programs in the schools contributed
to the law amount of aide and teadherrtraining conducted by the project,
due to there not being enough time available ton the teachers to she

trained by all the special project staffs who needed vorlwith them.

.

* i

QUESTION 6

Should localmonies, be expended for Project Assist type activities?

nroammilmbelom

If coemunity aides are used instructionally in AISD, training for those
Mee should be provided before and/or during their employMent., Compered

59
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to the,tost of aide salariesOraining for aides costs relatively
little more, and appears to- make a significant difference ilCthe amount

of pupil-adult contact. It is recommended that any teacher training
centers established in the Austin area also provide regulai tram
forinstirtional aides. is-not recommended that 1 s of

extra reading materials be purchased and placed in c . The
coat is high, and no apparent benefit .has 'observed' them.

SUPPORTIVE DATA

Classroom obpervations revealed that trained-
increased the amount of individualization
untrained instructional aides decreased
However, there is no evidence that
results in improved student le
that project reading material
raising student learning

PROGRAM -LEVEL

QUESTION X-:,'

.

tractional aides
the classroom, while

e/amount of
s increase in individualization

. Neither is there any evidence.
placed in the schools assisted in

all.

SION OHS

Shoild'instructional aides be concentrated in particular subject areas
and, if so, what areas?

RECC601EXPATION

If aides are utilized as instructional paraprofessionals, they should
concentrate their efforts in the area of reading and language arts.

SUPPORTIVE DATA

At- the end of the second project year, -Project Assist teachers felt

strongly that reading was the subject area in which instructional aides

were 'most needed. Mathematics was the second priority, with all other,

areas perceived as 'very low priority for instructional aides.

* *

UESTIO3 2

Shouidinstructional_aides be concentrated in particular grade levels

and, if so, which?

RECtIOCNDATICe

t4P. If prioritiesmust be made, nstructional aides should be assigned to

6
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the elementary levels rather than to secondarrievels, with an emphasis
on distribution of aides in the primary, grades. (If no,jiriorities'smst

beset, than all grade,leyels could be equally seryed.' In this case,
an effort shoOld be made to,improve the efficiency of instructional .

aide utilization at the secondary level.)

SUPPORTIVE DATA

Project Assidt teachers vere asked at which grade levels instructional
'aides should lie concentrated. Understandably, a teacher generally felt_
that aides should be concentrated at the grade levels) at which that
teacher was working. However, despite this general rem e, an overall
trend toward recobmending that aides be concentrated atades K, 1,
ofd "possibly 3, vas obserVed.

Classroom observations revealed that elementary grades (at grades K...6)"

. .spent 'far more time in actual instructional time with Students than did
secondary aides (Elementary.- %, Secondary - $). This indicates

'that instructional aides are more readily .and easily utilized
instructionally at the elementary level than at the junior high school
level.

'S

*ImpTIoN

Should.the current aide training program be revised or'expanded7/
/

mccommammoN ,

The two week-preserlice training for aides should be continUed, even
if the training extended past the beginning of the school'year.(if the
program were funded late by USOE). The aide training program should be
expandeoito include-sore training on an inserTice bas id throughout the

year. In the. future this inservice should emphasize-napre-worldug-vith-
individual aides on deficiencies in Skills noted the preschool

aide workshop and during cliasroom_observations the program staff.
The program staff needs to'give more personal a ention to a;des-,,-both
as a group and in viduaIly. A timeline of aide training sessions to
be given throughout the year would be Usefulito,both teachers, aideb,'
and principals in ng'school sch s during the year. Teachers,

should continue tot their aides an informal basis, eepecially

making sure to include des in the -tractional planning 4hich'oecurt

daily and in grade level meetings

SUPPORTIVE DATA
f'

Eighteen of the 23 r aides who finished the yeee hid attended the

7
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Preservice training. The Pe4ectAssisi aides felt ,that tehe-preteriiee
training had been adequate; (However, the workshop evaluation revealed
thaethere were; certain areas of_reading instkUction in which further

:1-e

` trainlegiras-nece ary.) The aides also felt that- teachers with whom

they' worked had ven.them-personal training emihadencourage0 them, to
learn more about t field in which they worked. Lack of conmunication
between prograwstaff and aides was the major disappointment expressed,
by &idea in.responsito-a queatiOn soliciting their "biggest disappointment"
With Project ASSist. ; Principals , and teachers felt that there had not.

been enough ageistancelfrom prograa staff in the area of insteuctional - .

plamangwittCprofessionaleand paraprofessiOnalt. ion of prograd' .

calWodarsrevealed that very few days of inseriice Mill lades had

bammconducted. .However, bated on the inserrice whirl they got, the
Project Assist aides felt that the training had assisted them -in their
work as instructioaal.peading aides. When asked,to;reccumend what type
of training their instructional aides should receive, teachers.Said .
that "clashroomismnagement" and "instructpnal methods" were the. top

priorities for aide teething., It is of intere*t to bdte that of the
elementary schoolt in' the project, the one which showed the greater .

ading gains had aides With higher reading vocabulaiy and comprehension
kills, who attended grade-level meetings more, who learned more-,trom

he ervice training workshop, and who received higher ratinge tram :..--
teachers onte.end of the year teacher questionnaire. -..

I

e e

QUESTION 4
.

Should teacher training be revised or avoided?
.

TOCCOWEIDATION
i

Pregraa staff should expand their activities to degver more'training ,

to- teachers in utilizationof materials and in how to utilize instructional

aides in_the classroom. The Coordinator-end Staff Development Specialist
should arrnage their schedules to spend more'time in the schools to ,

observe the progress of,the program and to offer assistance in the
program implementatiori. .PrOject staff and Princiwls should work together
to.-guarantee that all teachers. vhd will work in the, project will attend

the preschool teathei training workshop.

SUPPORTIViDATA

In as end of the year questionnaire, teachers revealed that less than

half of them, had attended the preschool teacher training workshop- during

which the project Vas introduced to teachers. ,Principals and eachers

alike expressed opinions that teacher training in utilization of

materials and of inatructioaal aides in the clasarbomihad been only-

paitiallr_adiquate thioughout the year, They expressed particular

A
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, unhappinees over not seeing the project staff in the scilooit enough.
Inspection ofooject staff calendars revealed that indeed the projedt .

personnel hadfspent relatively little time in the schools.on teacher -

training orin classroom visitations. There also appeared to be room e
for improvement in the area of instructing teachers concerning the
objectives of the program. Many of the teachers and aides ve not*
aware of all the objectives of thetrogrim'ad measured oanaire
dives at the end of. the year. 11

* *
.

QuitenCI 5
law

Should training for Classroom observers be revised or expanded?

RECOMMENDATION

The-training.fpr classroom observers 'should be continued as it was
during tie past year, with the one exCepti 4-adding more training
on theruae of the observation systems used the office, tcobtain
greater interobeerver Consistency...

\1K.,

SUPPORTDE DATA
,..

A test. of inteiChserver reliability ions Conducted among the bbiservers
doing classroom observations for the broject's=rtion. An overall:
interaserver reliability on the observation i f was obtained.
This is a very acceptable level of reliability for such an _instrument
(Systematic Classroom Observation Form - SCOF). However', several
individual items did lyield-conelderably lover correlation coefficients
than the total, indicating that more extensive observer training should
be conducted with the instrument if the fora is to be.used for evaluation
data. collection purposes (or that the it should be discarded.).
None of the principals thought that thkprocess evaluators observing,in
the. classrooms hampered either the sesdenth or teachers in any 44.
Reactionnaires to classroCa observatiOli tilled .out anonymously by
teachers an4Lawiled in lo= the Office of ResearCh'ind'Evaluatinn revealed
that teachers felt that the observers detracted little, ifat4all, from
the classroom 'activities. Teachers also felt theerthe observations vere
conducted at convenient times, and that_tbeLobseavation periods sampled'
activities characteristic Of the. usual classroom activities.

QUEStIOI 6

abou44 the.curricila provided by the project be changed?
... 41.
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Teachers appear to be satisfied with the
.

materials which were purchased

by the project, and should continue to make the primary decisions on
which materials should be purchased for use in their classrooms. The

program staff should devote moreime to easisting.teachers in the

utilisation of these,mmterials on a onefto-onebaiis in the'classrbOa.
The writing and book publishing activities of the language experience

in readinp should be emphasised more in the elementary schools,but not

tethe exclusion of cuiriculawkich emphasize basic skills.

?

SUPPORTIVE DATA

ACcording,t6 stiff project interviews, the method used for selecting
project materials was one of -arranging for sales representatives to do
materials presentations on various individualized materials,. In
addition, the Staff Development:Specialist demonstrated the use of

these materials in-the schools. The teachers,-principala, and aides all

Coordinator te
indicated that the materials purchased by the project were arpriate_
for the students'"needs. The reported that the rial

'had.been selected on the basis that "no one metBod best teaches all,"

and an eclectic-approach had been used in selection of arterials.

However, teachersAnd principals expressed dissatisfaction with the low
amount of assistance Offered to thembythe program staff in the
utilisation, of these materials in the classroom.. At the.elementary

school Which emphasized language experience (students wrote and published

their own boeks, and a Young Author's Conference was held) student attitude

toward reading improved but,reading attitude declined at the other
elementary school where student writing and book publicatiOn had occurred

very little.

1

;MEMO'

Should the eVeluation design be altered?

RECOMMENDATION

The evaluation disigu should be altered to reflect the funding level

awarded to the evaluation component of the project for next year. This

design would consist mainly of summative outcome evaluation (end of the

year reporting on student achievement). Minimal process evaluation

would be condutted through management and educational audits by external

experts contracted by. the Office of Research and Evaluation..:

SUPPORTIVE DATA

If the project is funded for next year, the evaluation component of the

10 14
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*budget will be funded .for only three percent of the totdl project
budget (the formula currently recommended. by USOE for conducting
an evaluation of a federal program). Therefore, the_ current evaluation
design which was carried out for the last two years and approved by
the panel of proposal reviewers for 1975-76 projects cannot be
implemented on such loy_funding, and must be revised. The type of an
evaluation, design vhith can be Implemented on three percent of the
-budget will be minimal, and will consist mainly,of achievement testing
of students at/selected grade levels, and willmaki impossible a
systematic attempt at any'formative evaluation or asbessment of program_
implementation.

O a. *

QUE131701 8

Should the objectives of the program be chengen

REOXIKINDATION.

Improvement in student reading achievement should raisin the primary
Objective of the ESAA Pilot Project in the AISD. However, the project
activities Should be *aged to other approaches which hopefully would
be more successful in meeting this objective.

STORTIVE DATA

The evidence collected during the past two years of intensive evaluation
of Project Assist indicates that the -program as currently designed' is
having little-or no success in raising reading achievement of students
(the main objective of Project Assist and of ESAA). Nor are the schools,
*pm-ring across the board on student attendance, self concept, attitude
toward sdhool,'or attitude toward reading, However, the project has net
its process objectives and input objectives somewhat better . The
schools are'receivinethe services oflinstructional reading aides who
are generally working directly with students in the area of reading,
and the three projeitischools have received close to $100,000 in reading
materials during ihe past two years. In other words, the program is
being implemented more or less the way it was designed to be implemented,
butstudents'sre not reading significantly better in these schools, and
in.some cases they are achieving lover.

* 0 0

SCHOOL AND cussimiLism ream& QUESTIONS

4INST1ON 1

What materials' should be supplied by Project Assist?

15
r
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RECIFORMAION .

Principals and teachers should determine what materials should be supplied
to their assroosby the project; and communicate those requests. to
Prolgrels; s ft directly. .

I

SUPPORTIVE
/

1,dataeas collected by the project evaluation staff-regarding this
decisi questiOn. The program staff node a systematic survey of teacher.

for materisiXieszty Lathe fill and utilized those requests
.

in materials.. 44

QUESTION 2

What training_does regular school staff need to implement the program?

REC0ININD.4101

*

All teachers anal prlicipels in whose schools the project will operate
shouldettend the preschool training workshop. Daring this time the
project's objectives should be fUlly explained (to be repeated throughout

"the-year)., Inservice training sessions should be conducted during the
year to assist trsactiers inetaing the materials purchased by the project.
Subsequent inserv1,ce4ith teadbers'on an individual basis should be
conducted by staff in order to help teachers:iron out any
specific difficul es in the use of project mmteriali and/or utilise,
time the instructional aide in their elassroolt.

SUPPORTIVE MA
1.

The evidence for this' question is pretty mendh a repeat of the evidence
presented for a similar program level question. Less than half of the
teachers reported attending the preservice session, and subsequently
at the end of the rear, there was 'same confusion among teadhersas,to
what. the objective of the program were. Principals and teachers
alike expressed the feel inj that teacher training in Utilisation of
materials and utilisation of instructional aides had been only partially ,

4. -adequate.,

QUESTION 3

What training do'?roject AssisOides need to implement the program?,

4
t-

121 C



RECOMENDATION I
leathers should continue to train their aidei informally on a one-to-one
basis, and entourage them to pursue additional training in their
vocational field. Teachers should plan reading instructica with
theire4des regularly (not on st-sporsaie basis). Instrational aides
should attend all grade leaned (or subject area) meetings held by the*
teachers with whom they work. TWA vill'increase the,amommt of
teacher-aide planning and-instructional coordination. Teachers and

sides, should request'assietance from project staff on specific topics
concerning utilisation of instructional eides.in the Classroom. A °

systematic means 'of requesting ,and supplying thie help (on a speedy',
basis) should be establlihed"by program staff, principals, teachers,

,and aides.

SUPPORTIVE DATA

. .

-When asked to recommend what type of training their instructional aides
should receive, teachers said that "classrocessupagement" and "instructional
methods" were the trop_ two priorities for aide' training. Over half of '

Arthe teachers reported spending a half hom-per4sreek or less planning
'reeding instructionvith their aide, and the other half spent One hour

per week or more planning with their:aide. Seventy percent of the
teachers reported devoting between one and four hours per month to
informal training,With their aide. oThe'nides rated the training: which .

thei0eacherd had given thes tbronkhout the year as helpful, and
.reported that their teachers had encouraged them to pursue additional

knowledge which would assiet them to become more effective in'the class-
rocs. Leas than half of the teachers reported including their aides in
grade level. or subject area meetings.

, a.

QUESTION k.

Should the school continue to participate in Project Assist?

RECONNEMATION

It is recommended that current project schools continue to Articipate
in Project Assist next year if invited to do so. However, there appear

other schools in town Oat the elementary level) sobich.couldlenefit

more from a more equitable distribution, of special projects and resources.

SUPPORTIVE DATA .

If given 'the choict, all three project schools would elect to.participate

in Project Assist next year. .Principals, teachers, and aides- vere.all
4
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overwhelainay positive iwtheir assessment of the program,
that an increase in individualization of.instruction had been the
gresteet benefit of the project,,,,,However, the elementary project
schools were aterloaded with special programs. (Each of the elementary:-
schools had no loss than 16 special pnograme providing extra resources,
in the form of materials, staff, and training.).

-FEDERAL-MEL DECISION QUESTIONS

QUESTION 1

Should program be iiefunddet

,RECOINCENDATI

SUPFORT/VE DATA

as currentlydesiangkshould not be refunded. by

_

The program, as designed for the past two years, has not been autcessful
in raising student reading achievement,. Hower, theL program has
generally been well administered by therdistriqp, and the program
activities have, with a few exceptions, been 'implemented as proposed.

*

QUESTION 2

Should the program be revised or expanded?

Re6-atitiornmoil

J

t

Because the program as.designed and implemented for the past two.years
has not, improved the reading achievement of students with Whoa it has
worked, it is strongly recOmmended that if the program in refUnded, the
program activities and resources shouldbe redesigned in order to better

adhieye the maid goal of ESAA: El ting the discrepancy between

minority and majority group achl patterns.

SUPPORTIVE DATA

Elimination of the discrepancy between minority and majority group
achievement patterns is the main objective of the Emergency School
Assistance Act through which this project is funded. However, thi

14 18
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evaluation of the project has indicated that the project as designed,
for the past, two years has not succeeded in improving reading
achievement of minority youngsters with whom it has worked. Other
evaluation data collected by.this office during this year s st
that reducing the pupil/teacher ratio (not just the pup adult ratio)

helps to improve student achievernt.

QuEsnoN"-

* * *

Should the program be evaluated?

RECONKENDATION

This project, like all special projects, should be very carefully
evaluated. The funding'agency should allocate adequate funds for this
purpose. "(Three percent of the total budget is not adequate.)

SUPPORTIVE DATA

a

At the inceptiop of4ESAA,'the emphasis on Pilot programs was oetrying
out new and promising approached to old problems to see if the new
approaches worked, and tb then promote the replicability of those
approaihes which were suceessfUl through other funding sources, parti-
cularly local district monies. This philosophy required that the
Pilot programs be carefully evaluated. However, the USOE's interpre-
tation of ESAA guidelines appears to have chinged to one of: Try out
.the innovation, but don't botherto find out if it is any good or not.
This new philosophy is being applied not only to Pilot programs, but
to ESAA Basic andBilingual/Bicultural programs.as well. -

It is Abt apparent to this evaluatiOn'office how the federal godernment
or a loCal district v111 ever know if a program should be continued,
revised, or dele*dvithout knowledge of the effects it has on the
students andschools which the program addresses.. The majority of
innovative ideas, when implemented, do not achieve the hoped fore
effects. Without evaluation of these programs, millions of dollars
will continue to be spent on educational approac#es which, had they:
bee adequately evaluated, would have been found to haie no cognitive or
'affective benefit to students or school systems. Such a neglect
of accountability is puzzling, and should not be encouraged by
either the public or by-Congress.

Perhaps a better decisio4 question to ask here is: Should the funding
agency, allocate an adequgte proportion of the total program budget to
evaluation? It is the strong recommendation of this office that USOE
rethink its philosophy concerning the evaluation orfederal programs,
and that educational accountability again receive the emphasis it oust
have to improve the quality of education for the nation's educationally
diadvantaget youngsters.

*
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. III
PROJECT DESCRIPTION

PROGRAM. DESCRIPTION

Introduction:

Project Assist is a 1974 -75.pilot project, in the Austin Independent School
.District.(AISD) fundedby the Emergency Scholl Assistande Act (ESAA) for
128t560 and is in its second year. The progrim was established in re-.
sponse to a need to reduce the discrepancy in reading achievemett patterns between
majority and minority group ptudents. The project focuses onthe use of
teacher aides as instructional reading aides who have been trained inread-
Jim instructional techniques using a speci!ic.set or reading aaterials.
The project was designe$ to test the following hypothesis:

Students who are in contact _with teacher aidei who have
trainingitn the area of reading instruction will learn
than itudeits who are-in contact with teacher aides who
reading trainingokkFilso better than students who are
with no teacheeitdes.

had specific
to read better
have had no
in Contact

The above-described three gioups of students being measured in this study
I are:

Experimental Schools

Metz Elementary:
Pala Elementary
Martin Junior High

c

A-General Aide Schools No Aide Schools

Brdbke Elementary'

Ortega =Elementary
Allan Junior High

Becker Elementary
Dawson Elementary
Fulnore Junior High
Travis Heights Sixth

Grade School

There are several components to the prndect.JThese will be described in
the following sectida",.

Teacher Aides:
f .

4

4

The project locuses on the use of instructional reading aides. 'These aides '
were to be selected from the schodt neighborhoods and/or from ninorlty-groups.
Each aide in the elementary schools worked with the teachers at one grade .

Aides at the junior high level'worked with classroom teachers(a.
either reading or English). All the aides were plated' in schools to work
exclusively as instructional classroom aides on'the readiog.task.

I.



Training

- Prior to the beginning of school, theaides were given, intensive reading in-

strudtional training over a three week period. They'received additional in.
Service training during theproject year. Project teachers at the three

project schools also received training throughout the year on the use of read-
..

ing materials'placed in their schools and in'the effective utilization of the
Project Assist aides placed in their classrooms..

k..
Reading Matetiald

Reading materials which-the aides were trained to-utilize were* key feature
of the project. The facultiei at each of th three experimental schools
selected the treading curriculum which was util zed in their school. All
materials purchased were'evaluated by project t chers and recommended prior

-topurchase of the materials, with project monies\

Aides and teachers at the elementary level used a language.e&Perience approach
curriculum called the Language Cxperience in Reading (L.E.I.R.), which was
developed by Dr. Roach'Van Allen. Other instructional programs used were
the BRL Sullivan-Programmed Instruction, the Hoffman System, SRA (Scientific 4

.Research Aisociates) and EDL (Eductional Development Lab). The juhiar high aides
and teachers used the Hoffman System, SRA, and EDL, as well as a collection of
other materials, e.g., the newspaper, audiovisual aids and programmed reading
curricula.

'Audiovisual equipment°(redorders, projectors, record players, etc.) were
also placed in the schools. Library books were bought by.the project and
placed in the classrooms. Some consumable materials for students', aides',
and te.acheis' use (student workbooks, paper, laminating film, etc) were also
purchased by the projedt. Filmstrips and films were bought to provide exper
riencei from ;hick students verbalized, umote, and read. Professional re-
source books were also provided for teachers 'and okides.

Although there was not a funded parental involvement component in the pro-
tree, project activities initiated parental involvement at one of the project
elementary schools.' Parents were recruited and trained by the project and
school staffs to publish childrens' books-issthe Metz Elementary publishingCaner.

A Young Authors Fair was held in May 1975, at Metz to celebrate this writing,
illustraping and publishing of over 200 books at the school during thd prOject
year. The writing of these books was initiated by the'LA.I.E. curriculum,'
and the Fair was sponsored by the project.

Evaluation was also a touponent of the project. A description of its ac-
tivitias'is found in die following section.

17
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.EVALUAT't O_N D.ESCRIPTION-

Introduction

The evaluation of Project Assist attempted to answer the following major
questioh:

r
. .

Do students who are in contact with teacher aides who have had specific
training in the area of reading instruction learn to read better than
students who are in contact with teacher aides who have had no reading
training, and .also better than students ivi_are in contact with no
teacher aides?

I--

Additional qu;Srestions to be answered revglve around several topics: -program
effects other than achievement; degree of program implementation, and doc-
umentation of extra- program activities sih4ch may affect the. program and/or
evaluation of the progsam. -

_ -
. 0

.
. . A

The recommendations to decision questions and the assessment of objective
achievement is based on data gathered by questionnaires, classroom obsetira-'
tions, interviews, and achievement and attitude test data.

.
,

<
I

The following sections will describe-the Project Assist eialuetion design,
the evaluation staff and their variks activities, descriptions of the
instruments used and their 'administratios, and data, analysis conducted.

Evaluation sign

The Project Assiit evaluation design was drafted in-August and September,
1974, and was reviewed by school and program staff in October. This
draft of the design included:

Eval tion Activity TimeLine
Decision Questions To Be Addressiligy The Project Assist Evaluation
Program Objectives

Data Collection and Analysis Overview

The evaluation activity time line details deadlines for all instrumen,
design, data collection, data analyses, and reporting activitieafor 1974-75.

There are three levels of decision questionv system-level, program-level,
-and school-and classroom-level., Answereg to the system-level decision ques-
tions are planned to assist the Board of 'trustees and the Superintendent in
making decisions relative to the continuance of the program. The informa-
tion would also be useful to other groups. Answerso progrkwlevel deci-
sion questions would assist those charged with implementing the program in
making deCisions. Answers to school and classroom-level questions should
assist those charged with making decisions at the, school and classroom level,
.4., Orinciplls and teachers':;' i .

(
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The three kinds of program objectives developed for Pr4ject Assist are:
- .outcome objectiveir - the level of student 'behaviors which the program

is attempting to achieve-
.

process objectives - the level of classroom activities which, 'if is-
presented, are expected to result in'the achieve:-
sent of the concurrent outcome objectives

input objectives - the level of personneLtraining:, materials, and
extra-classroom-factors which, if adhieved, are
expected to result ithe achievement of the -*

concurrent process and outcome objectives.

A program objectives overview is presented on the folloving page. TheseObjectives were developed jointly by program staff and evaluation staff.
Principals reviewed and approved the couplet eualuation design document.It is recommended 'that in the future school' ersobnel participate sore
actively in the development of decision qu tions, program objectives, and
evaluation strategies.

The data collection and analysis overview sheets simply outline the appro-
priate instruments and analyses-necessar, to measure the program objectives.
Also included here are populations to be iessured, dates and methods of
measuring, and persons responsible for these activities.

The completed evaluation design is available for review in the A.I.S. D.
Office of Evaluation. ,

Evaluation Staff:

The project evaluation staff is composed of the following positions:

1 project evaluator
2 process evaluators

. 1 secretary

The evaluator is responsible for the evaluation of Project Assist, both
farmative.and summative evaluation. She is responsible for the construe-..
tion of the evaluation design. Other responsibilities include: the choice
and/or design of all instruments used, data analysis, data interpretation,
and reporting both verbal and written) to appropriate persons and groups.

,

The two process evaluators provide input to the above-described evaluation
activities. Their main duties consist of the recording of process data in

I" the:form of classroom observations, interviews, and questionnaires. Data
coding, clerical work, data interpretation, and report writing are aliO in-
volved.intheir work.

evaluation secretary is responsible for all clerical work and for main-
ming account balances for the evaluation budget.
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Evaluation Instruments:

The Project Assist evaluation involved measures from students, teachers; e,
allies; and principals A master chart listing the various instruments,nsed
and the populations to whom they were administered is shown on the following
page. .

Descriptions of the i4truments and the details of their apinistration are
'found preceding each separate instrument reportin the Appendices. Also covered'
there are any problems with the instrument and/Or its administration which might
affect the validity,of the data gathered. _

Data Analyses:

For the most part data were analyzeduning.the University of Temas,at Austin
Computation Center facilities. Keypunching services were obtained from the

k.I.S.D. Computation Center, the University of Texas Computation Center, and
the Southwest Educational Development Laboratory,-,Data coding was completed
by A.I.S.D. Office of Evaluation staff and outside contractors. Some data
analyses were contracted 14,- the project with Mr. Jim Sher ill of Austin,
Texas.. The University of Texas at Austin VSTAT1 and SPSS' statistical

package programs were used for most of the statiqical analyses. Detailed

analyals techniques of4specific data are describe in the corresponding
separate instrument_ reports in-the Appeildices.

4

4

1
VSTAT (Educational Statistics) is a library of computer programs for

statistical analysis of quantitative data, and was developed by Dt,J. Veldman

of the University of Texas it-Austin. It is active there as well-8's in other
computer systems in'the country. .

2SPSS.(Statistical Package of the Social Sciences)' is also a library of
Aomputer programs for analyzing data with respecp to the usual descriptive
statistics. The original version was developed at Stanford University by'
Dale Bent and Norman Nie, but has been converted for use on the University of
Texas at Auitin Computer System.

c
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CONTEXT DESCRIPTION

INTRODUCTION

1 IP
A description of the context in which Project AssiSt operated during its' first
two years must include information about the school environments prior 1p the
entryOf the project into the schools. The first of the following four sections
will present pre1973-74 information,, while the second and third sections will
describe the context iNwhich Project Assist operated during the 1973-74 and
.1974-75 school yearn. The fourth section will address the question-of compare-
bility of the designated experimental and'control groups in tet:mskof context.

9

'DESCRIPTIOii OF CONTEXT PRIOR TO PROJAASSIST (1972 -73)
4 PPhysical Context

,

The three scho61 environments into which Project Assist was intrpduced Can be
described as inner-city schools with predominantly Mexicamerican enrollments.
The project schools were' ocated in neighborhoods where incomes are low, and
becoming lower, as economic migration out of the neighborhoods to morepros- --
perous areas of the city increasingly occurs.,

The two elementary physical facilities are quite old, while the junior high is
relatively new. Palm Elementary, built in 1892, is the second oldest_school
building in town, and -Betz Elementary was built in 1916. Martin Junior Uigh
was constructed relatAely recently in 1967.

Special Programsner the Schools

Special programs in a school can be of several types. Some programs offer ma=
terials only, while other programs may place special personnel in the building.
Still others offer materials and personnel and provide staff development as
well; others offer only staff development in special areas. The combinations
ca#vary, gnd.therefore the impact of a program on1 school will vary ac ding
to tha number of innovations carried in the prOgram.

Few special programs of any kind, however, had b placed in the project
schools prior:to 1972z-73:' Migrant-Programs w in operation, and some Title I
,Sid had been funneled into-the schools in the of extra personnel and lass
halals',. 'Title I aid to Martin, however,'hadb en discontinued,the year pre-

. : vious..to Project 6stises.entry into, the school'.
.
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;

Other programs operating at Maftin were: University of Texas Tutoring Service;
University of Texas Social Workers; CVAE,'a special vocational education pro-
gram that isoffered to some students in,placeof social stu4es Courses; and
Project Reality, a local project that places part-time personnel (two days a
week) in the 'school for special individual and gfOup counseling sessions.
(See Table IY-A.)

21111V-A: SPICE, PROGRAMS OPERATING IN MARTIN JUNIOR RI SCOOOL

PROGRAM i pre1973-74 1973-74 1974 -75
EMT*

.Project Assist 1

(including extensive program evaluation) 4. .

. f X,

ite a'
ESAk Bilingual/Bicultural _ X X
(including extenetWe program evaluation)

I.

ISLA Tdtoring Program
_

,

X X
12. -

o
II Title I X

.

* X X X .

.4 Migrant Program
1.

_

gCVAR(vocatione education4orogram)- -X ,X. X

Special Education I
X

,

NOMs

Plan A .
-

.U.T. Social . .X X X

.

. 1 Reality Thermo,
X

. o
. . . ,T.

k. Protect Reality

.

r .

U,T, Tutoring Service IP-
X

_

Materials rdentain Valley Reading ._

. X
, .

4Fountain Va1ley Math _
.0

.
X X

4

* The implementation of these inputs may vary from year to year amArfrom class to class

within the school. Inservicas are an integral part of that implementation in many cites.

Other programs at Metz were: Plan A, a Special iducation program that main-
( streams SpeciaEd children back into the classroom; University of TeXas

Social Workers; University of Texas Student Teachers; University of Texas'.
Student Observers; the SEDL Kindergarten Program,a set of kilergarten

0
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materials developJA by Southwest Educational Developmene Laboratories. (See

Table IV -B.)

Table IT SPECIAL PROGRAMS OPERATING TM METZ ELEMENTAKTICBOOL

/ROOM
MUT*

PROGRAM . pre1973-70- 1973-7:

_

1974.45

.4

1
o
u

O.

1

e
tu

.

.,

Project Assist
(includinst extensive protram evaluation)

. .

X X

,

ESAA Bilingual/Bicultural
(includint extensive program evaluation) ,-

/. ---_ X
t

..

X
.

Title I
(includins extensive orogram evaluation)

X

. .

__
X

_

X

Migrant 'Programs
. X X . X

Diaenostic Intervention ProRrai

1

4 X

.-
..

Special Education
,Plan A X X X

.4

o

N...e.
Teacher Corps

,
x

VA. Student Teachers
X X X

O.T. _Social Workers (after school)
X

I
X

u
- a.

-
rversU.T. Student Observers

X X X.

O.T. Tutorinejle.M.11,M.R. (after school)
X I

-- 7.1 Metz Publishing Company
, X

.4
u

Fountain Valle, Math .

, X

i
.

.

.

,SEDL Kindergarten ProRram
X XI I

Enservics Reality Therapy . _

,
X

Only

Domingo Domineuet SEM Model** _
X

.,

* The implementation of these inputs may vary from year to year and frme class to class

vitbin the school'. Inservices are an integral pert of that implementation in many cases.

** Full implementation of this model carries more than inaervices; hovevega initial

insetvicee were all that occurred at j during 1974-75.
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,

Az

The Forultain Valley Belding Program (a program of reading instruction inro-
duced by AISD) and the SEDL Kindergarten program were the only 'programs opera-
ting it Pile Elementary other that Title I and the Migrant Program. (See
Table

Table IT-C: SPECIAL PlOGRAMSOPERATIC II ?AU( Eummun SCHOOL

PEOGlAK il
pre1971-74

.

-1973-74 1974-74

4
-

'Abject Assist
(including extensive program eveluatpn)

x
,,

o MA Rilingrial/Bicultural 7
(including extensive program evaluation).

X X

1

112

e I ,

luding ext =ogres evaluation)
X

,.

.

,

X

.

X

.

s..4
a ,"Plan

Education V
A

ir

X X

...

i

,

Migrant Program .
X

,

X X.

e. . .

Diagnostic Intervention Program

.

X X

. ...

1 -

3
ww-
11
or .

V
-

,

Teacher Corps -
X

.-

_manpower Aids Program

.

X

U.T. Social Writers
X X ,

.

u.g. Tutoring froliM.24M.R. .

.
,

. X

.
...' 71

k

*Fountain Valley leading
, X X I .

/

Fountain Vall4 Math
i

,

.

X

1

SEM cial S tudie.s Pilot PrcilectSo 0
X

SEDL Kindergarten PidWram ,

X X Xi

Inservice
Only

-'

Domingo Dokingnez SEDL Model**

c

.
1 X

Magic Circle ..-
. X X

*ThaImplmmentation.of these inputs say vary from year to year and from class to class

within the school. Inservices are an integral pas.; of that implementation in many cases.

** Fell implamestation of this model carries bore than inservices; however, initial

imeawvices ware all that occurred at Palm during 1974-75.
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Achievement

'Despite the inicestment of

Title I monies, rather
disappOinting achievement'
scores were Measured in
Title I.schools dpring
the same years those
monies were spent.
Student& in Title I'
schools scored signif-
iciantly lower than
students in non-Title I .

schools on achievement'
test*. The achievement
gap widened dristically_
as students bectme
and at grade eight the
Title I stu2ents were
(according to California
Achievement Test results
for Spring 1973) readidg
about three yedrs below
non-Title I students.
(See Table-IV-D.) '

Attendance

p.

able CALIFORNIA tettemerr TEST READING SUNTEST
RESULTS rot A.I.S.D. TITLE I MUT MMUS
'AND 11101TITti I EMT MODS Pot spersq,-

1973

,

n
.

DOCADT
Mai
Grad*
Equiv.

- =
Grade
Equiv.

TOTAL
REAMING

,Clisde

Equiv.

-

.

'

Title I

.

532

.

.

5.74 6.10 5.88

Soo-Title I 3237 8.75 - 8.87 -, $AL- f

*Went attendance was
extremely low in the
three schools in which
Project Assist was to
operate.. In 1972-73 Palm'
Elementary students'
percent of daily atten-
deuce (AM)-. was 882, two .

percentage points helm
the non-Title I ele-
mentary average. Martin
Junior High's percent
of ADA (822) was the

-lowest of. all the schools

is. town, including ele-
mentary and secondary
schools. (See Table IV-E.) ;

Table rt-g- rorsorr of AVERAGE DAILY STMIDANCE (ADS' TOR -
1972-73 FOR TITLJ I AND semerna4 maimmay

SECONDAIX SCOW AND THE TEEIZE .1110.1ECT

ASS7.ST SCHOOLS

GROW
t

JURIOI RICH
Z ADS

A
Title I ---' , 93 84

Noe-Title I

N.1 ,

95 93

Project Assist Schools

Palm

.

14 So

.

* Mees 92

w

Ramie .

.

.

$2

-Th
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.

I

Drop-outliates .

!
J

'
The drop-out rate at Martin Junior High

for 1972-73 was the highest in the

district; The total dropout figure for

that sihootwas more than'twice 'hat of

Allan Junior High, the school with the

next highest dropout rate.- (See Table

r )
/

f

t

Parental' Involvement

Parental involvement at Pala tlem'entary
and Martin Junior High was almost non-
existent. Palm had two volunteers inti 197273 and Martin had one.' The iit-
nation at Metz wee considerably better;
,25 individuals volunteered.iheir ser-
vices to that school in 1972-73. PTA
eacolimekwas also extremely low in
these schools.

There was much less parental involvement
at Title I Ithools in general daring
the 1972-73 school year thip there was
at non -Title I schools, with the re-
ported number of 1972-73 volunteers
in Title I schools being less thin ,.

half the r* her reported for non-Title
(I schools. (See Table IV-G.)

, s,

Table ALT: 1972-731mmamil.DATA FOR
sEVEITR AVID-TICRTH GRADES
IN A.I.S.D. JUROR ECU

SCHOOL 7th
time

6th
OWE

10tetti .6_ 17 26

Allan \5 12

leddask 2 3 5 ,

lurset 4 . 4 8

Dads 0. : 1 1

Pulsate ,2 8

Lien v 3 6 9

Nwrdhisos 0 "a 0

O. Raory 0 0 0

Peeves 6 2 2

Porter 0 9 9

Babb 1 3 4

11*

Table IV-C: IERIBERO
REPORTED LI TITLE 13Cl

IRA -?TILL t sauou;K:D
PROJECT'ASSTST SCOWLS

II 1972-73

cROVP voLgenamsiscsom.

Pala 2

Metz 25 '

PRIM% 1

Title I Mrerate 19

Non-Title I Averaie . 39

27
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DESCRIPTION OF OF PROJECT ASSIST 1973-74)

In addition to th
changes occurred
first project y
changes,

alter

e ors outlined in the previous section several

in ee project schools just prior to and during the

actors oirer which Project assist had-no control. These

be School level and some at the district level, drastically '; in which Project Assist operated during its first year.

Spetial Programs

The 1973-74 school year saw the inclusion of several new'programsiinto the

project-schools, Project Assist among them. It must be kept in mind that

new programs, while offering valuable services to school personnealso

N place burdens on those same people. Inservices are are

the interirievs and questionnaires that descend on teachers and p pals

as programs seek needs assessment and evaluation-information. ChAge itself,

even tor the better, can be a source of stress iftoo many changes come at

once. .

Bilingual /Bicultural; Simultaneous with -the funding or-Project Assist; ESAA

(Emergency School Assistanet.Act) funds were also,awarded for an ESAA Bilingual!

Bicultural Project. Implemented in seven AISD,sChools (three of which were

the schools in Which Project Assist operated), the program emphasised. staff

development, bilingual materials,,and community involvement. It was a program

that offered as many innovations, if not more, than did.Project Assist.

ESAA basic Reading (Tutoring Program: -Another ESAA program implemented in

1973-74 was a tutoring program in Reading at Martin Junior High, where a
Reading Sproialiit was placed to work with targeted students.orli tutoring
basis. Pear tutoring was also an integral part of the plan, so that far more
than the targeted students-were touched by the program..

According to Gene Hall, researcher in the area of innovation and author.of
The Concerns-based Adoption Hodel: 'A Developmental Conceptualizationof
the Adoption Process Within Educational Institutions (piper presented at the
American Educationil Reseirch Association, Annual Meeting, 1973), it is -

probable that no more than three -innovations cawbe managed at any one time.

28
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A_Diagnostic Intervention Program-was begun at both Metz and PaliLThis

program operates,a Diagnostic kntervention Center, vat of which materials

and personnel are available for counseling of individual children and

staff development of teachers in behavior modification techniques,

.The services of University of Texas Social Workers were indluded'at Palm

for the first time, and the initial implementation of Tian A took place in

that school in 1971-74.4

Metz took on the Fountain Valley Reading Program and acquired the services

of University of Texas Tutoring from M.H.M.R. (Texas Department of Mental

,Realth and Mental Retardation), while Martin acquiz'ed both Fountain Valley

Reading sad Fountain Valley Math materials. (See Tables IV-A; IV-B, IV-C.)

Sixth Grade Schools

Prior to the beginning of the school year, AISD.imolemented a Sixth Grade

School concept that affected elementary and secondary schools throughout

the city. The purpose of the plan was to provide racially integrated
learning environments for sixth graders and to obviate the busing of ele--

watery students to achieve this purpose. The effect this had on the

project and comparison schools was to remove sixth graders from the ele-

mentary buildings and to incorporate them into the junior high buildings,

theieby altering the organizational and social structure at both levels.

Martin became one of the eight Sixth Grade Schools, in addition to con-
tinuing its 7th and 8th grade programs. Additimm4 staff, reassignment of
staff and space, and a pyriaa of other changes accompanied this innovation.

Pupil /Teacher Ratio Reduction

Another change was the reduction of the pupil/teacher ratio in Metz and Pala,

a change that reduced the pupil/teacher ratio-at Metz to 21.65am4 to 23.42

at Pali. The reduction was not implemented, however, until after school

started, and additional teathers were hired in September and Cktober. This

required a reassignment of many students, a procedure that caused conflict

and confusion for the teachers and.students involved.

Principal Reassignment

Approiiiately two weeks before school started, Pam and Metz were assigned

new principals. Both were young men in their first administrative assign-

ments.

29
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Noe.L. DEMAND* ON TEACHER:

a

ADDITIONAL DEMANDS ON TEACHER INTRODUCED

BY ONE LARGE -SCALE SPECIAL PROGRAM

. _

ADOMONAL DEMANDS ON TEACHER INTRODUCED.

BY Baia LARGE-SCALE SPECIAL PROGRAMS

0
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DESCHIONCONTEXTDTHESECCIWYEAR
OF PROJECT ASS (1974-75)

The context factors that imposed nuch changon the project schools during the

first year continued.into the second year, while achievement., attendance, and

parental. involvement in the schools remained low. Martin's drop-out rate con-

tinued to,be eace sive.

Other sources of , added in the second year to those .changes that were

carried over from the fir'st year, caused "overloads" during thesecond year

that further confused the complex situation that Project Assist Evaluation .

and Program Staff faced in those schools, Improvement (or lack of it).in

the areas addressed by the Project Assist objectives could conceivably be

caused by one or more of the other changes i:plemAnted in the schools along-

side Project Assist, *ether than by the Project Assist innovations.

The added sources of change during the second yeah were in the form of further

programs in the fchools:

During the second project year Palm Elemeataty ssv the'addition of more

'personnel under the Teaches, Corps Program, the Manpower Aide Program, and

University of Texas %taring from a Mental Health Mental Retardation organiza-

tion. pew programs that placed materials in the school were also included at

Palm. Fountain Palley Math and SEDL Social Studies Pilot Project (a package

of Social Studies materials' developed by Southwest Educational Development.

Laboratory). Project Assist. and ESAA Bilingual/Bicultural continued into

their second year at Palm by placing materials and personnel in the school

and providing inservices as well. Inservices were also mvided by Southwest
Educational Developaent -Laboratory for their Domingo Dominguez SEDL Model, in

anticipation of future use of that model at PalevSchool. (See Table 1'V -C,)

At Metz Elementary, Project Assist and ESAA Bilingual/Bicultural also continued

into the second year, providinginservices and placing personnel andoateriAls

in that school. A new Teacher Corps Progrartalso placed extra personnel in

that school, while the Fountain Valley Math Prograa and the Metz Oublishing

Company (a local pilot program that funded the publishing of student -made works)

brought new materials into the school. Some inseriricee on the Dosiego Dominguez

SEDL Model also, took place at Metz (as at Pain), and many inservices wire ltd

as part-of the new Reality Therapy Program. This Reality Therapy Program lad

much impact on the school, as it brought in.a new and highly structure4 approach

to the modification of'student behavior. (See Table IV-B.)

Martin Junior High also acquired the Reality Therapy riogram in 19/4-75, and

that school received special personnel as well as insi;rvices as part of the ,

program. Plan A was implemented there; and the Fountain Valley Reading Prograr

brought new materials into thskreadiag-claises. (See Table IV -k:)

36,
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COMPARABILITY OF EXPERIMENTAL AND CONTROL GROUPS

Special programs were also'operating in the comparison schOO1S during the first .

two:years of Project Assist, the nature of Which rendered the"schooksjless

than optimal as comparison schools, while otherlactors in those schools also

contributed to their being not entirely comparable. Charts IV-8 and IV-9 show

comparability of the project and-comparison schools in terms of major program

operating in the schools, principals, student ethnicity, teacher ethnicity,

percent of students from low-inclose families, PTA-enrollment, percent
attendance,

and achievement as measured by the CAT. Zee Table IV-11 and Table IV-I.)

Perhaps the greatest deterrents -to comparability of Project'ASSist schools and

the comparison schools wereoA
.

1): Dr. Frank Gusak's reading program at Brooke Elementary, a program sponsored

by the University of Texas that utilized approximately 80 part-time under-

graduate tutors.

2) The 'higher socioeconomic status of the no-aide comparison groups compared

to that of the Project Assist and, general-aide comparison.gronps.

3) The historically low achievepent scores and attendance patterns of those,

schools designated as Project Assist schools (no other schools in A.I.S.D.

were really comparable on these two counts).=

4

I

A

`For a detailed study of the comparability of the Project Assist expetimental

and control schools, the reader is referred to An Ideal Evaluation Design in

a Public School Setting: or Where Are You Campbell and Stanley Nov That We

Need You?, a paper presented at the Annual Meeting of the American Educational,

RkpearCh Association, 1975, b7 Ann M. Lee; Ph.D., and Freda M. Holley; Ph.D.

SekAppendix P, Vol. II of this report.
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Table IT-E: .C.MmiAEAB a. /Y OF EL TREY EXPMMAMTALANP CONTROL SCBCCES

SCEOOL

FEATURES

OJECT ASSIST SCHOOLS

7
PALM

OR=A
Other Major
Programs

ZSAA Eilingual
Bicultural
Program

ESAA Bilingual!

Bicultural
Program

-scipal
1st year Mexican
American male.

let yesieMexican
American sale

Title Bilingual
Program; pr. Fraik
Guzak's (U.Tex.)-
Reeding Progrmn;

Communicat'on Skills

Title VII Bilingual
Program; Dr. %ancy
?loser's (U.Tex.).

'Reading Program;

CommLmication Skills

NO AIDE CONTROL SCiOOLS

AECKER
DA'.7SON

Title 13.E Bilingual 'Title VII Bilingual
Progrmi; Extensive Pro-am; Individually
Title I Sending

Guided Education (IGE)
Program; Edstrict
Re'iding Program

1st year Mexican
American female

Experienced 31ack
male

1

Ex,erienced Anglo
fessle

tudant
to nicity

48% M.A.

1% B.

1% A.'

M.A.
4 B.

A.

98% M.A.
0% B.

2% A.

39% X.A,

9 3.
s..1 A.

£9% M.A.
12% p.
19:A.

Experienced Anglo
female

62% M.A.
53" B.

33% A.
-.leacher

-thniciry
30% M..A.

' 60S A.',

-43. Adults
' mstructing in

lassrccm

1.9 1.9

61% M.A.
1' B.

2.3

30% M.A.
18% B.

53% A.

2.0

17% M.A.
23% B.
61% A.

13X4xi..
IS,. 3.

72% A.

1.7 1.4

1-erCe=7. s.t1
fr= lovincome

survey)

96.4 66 .W 91.34

:91.-75 Patio
of part-nts

etraled in PTA/
.-'..nts in tbet
::hapl

'973-74 Percent
Atteniamce

0.10 0.13 0.42 0.09

79.56 50.82

0.17 f 0.37

91 89 91 91 139 '93

1973 -7k CAT

retlats

461.At

1.94 2nd grads
2.83 4th grade

1.57 2nd grade
2.84 4th grade

No comparable data No towarable data 1.8s 2nd grade
3.00 4th grade

1.81 2nd grade
3.35 4tb grade



Table IV-It COK2ARARILITY OF JUNI& EWE SCRADES 6-8) ICIFERDSENTAL AND CONTROL SCROOLS

SMOOL PEOSECT AST/NT scum 4 GENERAL AIDE CONTEOL scsom
NO AIDE CONTROL SCHOOLS -

TEATURES

. MARTIN-
,

ALLAN TRAVIS HEIGHTS - FULNOILE-

,

Other Ea.jor

P:08ri=5
ESAA Basic Reading Program;

ISAA Bilingual/Bicultural
Program

-

Experienced Anglo Bala

ESAA,Basic Reading Program;
ESAA Bilingmak/Bicultural
program

-Experiences Black male

i

,

Title VII Bilingual

Experienced Anglo nal.

ESAA Basic Reading Program

----

Experiences Anglo ialt

Principal

r

Student .

Ethnicity

--

90% M.A.
6% B. .

4% A.

t% M.A.
S 2.
35 As

41$ )I.A.
11% B.

48% A. i

44% M.A.
lot B.
46% A.

_

Teacher
.

Ethnicity -. .

11% L.A.
T% '3.r .

-'

82% A.

19% N.A.
13% B.
6T% A.

0% M.A.

22% N.
88% A.

. IQ'

7% M.A.
1C% B.
83% A.
o

1974 -75 Ratio of-parents
crolled in PTA/students
in. that school

.08 .06 4 ' .34

.

.51
,

A

Pvcent Students from
bow -Inca:a Families

64.51

..

69.09
.

. .

,

52.66

44 1

55.48 C'
i

17I3-74 Oercent
4ttendania.

.
4.-
f ,

.

85

_

f * .

91 -.

.

89
,

197k74 CAT Results 5.48 7th grade
5.62 8th grade .

4
4.80 Tth grade
5.81 8th grade

.

No data

.

6.55 Tth grads
,

7.27,8th wade

40 N.
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ACHIEVEMENT OF OBJECTIVES
0

The table on the next page summarizes the objectives and their level of
attainment. A/though the level of attainment of some Objectives was difficult
to categorize as either adequate.or inadequate, a determination was made by
the evaluatorin.erder to assist the district in decision-making concerning the
pfoject and its activities. This summary, thus, 6es not allow the differen-
tiation between objectives fully achieved or not achieved, and those just
barely missed, just barely met, or open to interpretation.

el full lisiihg of these objectives and the evidence on which the levels of
attainment were based is included in this chapter. Additional data and more
detailed analyseSivhich vere..used to measure these objectives are reported in_
the Technical Report.

:COGNITIVE OUTCOME OBJECTIVES

OUTCOME OBJECTIVE:

AT LEAST 6o% OF THE STUDENTS IN THE pROJECT SCHOOLS A GRADES 2, 3,
A, 5, 7, AND 8 WILL HAVE INCREASED THEIR'READING LEVEL ONE MONTH
FOR EVERY MO,TH,OF.INSTRUCTN6N`BRNEEN PRE AND POST ADMINISTRATIONS
OF THE READING SUBTEST OF THE CALIFORNIA ACHIEVEMENT TEST (CAT).

'level of Attainment: Not AChieved

Evidence:

California Achievement /rest

a

The percentages of.students at
ProjeCt Assist' schools who gained maw or flamer iSSIST moms woo Qum ATMST Ole IONE OF TUBING ACtIlreTKOr.7 PER TOMS

,
at least one month for every month 07 INSTRUCTION DRUG 1974 -75
of instruction during the second .

7imoject year are shorn in the
opposite table. The only grade
level at which thii objettive
'was consistently achieved was at the
second grade. (This was also-the
'only grade level at the four elemen-
Wog comparison schools at which
this percentage etceeded 60%).

Therefore, since this objective
was met at only one of the seven
grade levels for which the
objective vas set, this objective
must be judged not achieved.

CRAM
DATES OF PEE

AND POSTTESTS PALK
.

2 October, 1974
4 Febrenrt 73-

612 722

October, 1974
A-April, 75

442 482

4 October, 1974
IL February. 75

MI 452

-5 October. 1974
& April. 73

afil 817

l7 February, 1974
A February" 75 .

481
-

February. 1974
A Pebruat, 75

. . 317

35
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OVERVIWOF IMF ACHIEVEMENT OF OBJECTIVES FOR ESAA Pf?..Of PROJECT ASSIST, 1974-7.51C

ourcrivir-
,

so

Z
o
c.
14

ti -
-0

.
,,,,

1. Improved reading achievement

i
concept2. Improved self cbncept

j

.
. Improved attitude toward sebool

:
4. Improved attendance _

1 , '
5. Improved' reading attitudei_

,

.

-

.

_, ._

.

.

..,

X

y x

f

A
.

X

.

w
v.

in

o
ed

o.

. Aides worked in reading 90% .

2. Aides worked with- students 70%,
'

3. Umber classroom social climate
. 7

4. Individualization -11.

4. independent atudpint learning

S. PrAject materials used'
, ,-.

- k

X

X

E

.

.

-x

.

X

.

f---
.

.

.

1

t-I

=
a.

Staff hired on time ___

' 2. Minority- aidds hired
.;.

- ,- ,

. Material bought , ,

., , . ,

4. Materia received .

4 -
,

5. Materia appropriane
C.-.

%.

t i,..,

6. 'Aides gived "`service training
,

7. Aides eeeiVed it vice training
488%,

8. Tecers reeeiv peservice traininga tdh r

.

9. leachers receivedtinservice trainidt
0.

411
10. /Teachers and aides rtcgfved training in

' instlyctional-plannin
---

-. .-

11. Schoolstafts traing n use of materials

12. 'Schools-instructed-in project objectives

13. ,Schools given evaluation feedback

i

14.' Teachers and'aides planned together

15. Aides trained by teachers

16.' Cod aide-school relationships

It. 'Schools viewed project Is beneficial

. '1 r

18. Coordination beodecn project and principals.

.

X
.

X-

X

X

X
'. .

X'

X

.

XX

X

X.

.

.

.

.

N.

.

X

Xs

X

.

X

X

X

X

.

S '
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TilAVERAGE SCORE OF STUDENTS Ii THE 2, 4, 6, T, AID 8 GRADES IN THE
_PROJECT SCHOOLS ON A MIDYEAR ALMINISTRATION OF THE BEADING =TEST OF
THE CALIFORNIA ACHIEVEMENT TEST HILL BE SIGNIFICANTLY NIGHER THAN ON
A MIDYEAR. AININISTRATION OF THE SAKE TEST DURING THE PREVIOUS YEAR.

LeVel of Attainment: Not Achieved

Evidence:

California Achitmlment Test

6

The results of the significance teats run to measure this objective
are shown in the tablebelow. It can beden here that there vas no
significant difference between the adhievement of second and fourth
grade Project Assist students during the first project year and
the second project year. However, among the comparison schools there
were some significant improvements im achieve:tat of students at those
grades from the first to the second project year.

The reading scores of studelt1 at grades 6, 7, and 8 were sigalliemotli-
lower during the second project year than during the first year.
However, this 106 vas seen at only ond of the six comparison grade
levels measured.

Comparison _of Reading Levels at Grades 2, 4, 6, 7, and 8 for 1973-74 vs.

1974-75 Midyear Scores on the California Achievement Test for 411 Project

Assist and ComparisofOchools

-

Was removed due to very small type.

J

Additional achievement data on individual schools and grade levels for
.

the past three years is available to the interested reader in the
Technical Report. However, the above information makes it clear that
the objective vas not met.

Nak.
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AFFECTIVE ourccire 0BJEcrivEs-

I.1. OUTCOME OBJECTIVE:

'NZ READING ATTITUDE OF SECOND AND FIFTH GRADE PROJECT STUDENTS WILL BE

SINIFICANTLY HI AT THE END OF THE SCHOOL YEAR THAN THAT OF SECOND AED

jirr GRADE COMPARISON STUNTS, AS MEASURED BY SCORES 011 EIENEWAW

BEADING ATTITUDINAL TEST LIST IUMENTS AT THE !nor THE SCHOOL YEAR.

Level of Attest: Not Achieved

-Evidende.:

'Elementary Reading Attitudinal Tent

r

The average school means for.Project Assist and coiparison groups

the posttest of the Elementary Beading Attitudinal Test Show

Project Assist students scored higher onall subscales end the

than did the general aide and mo aide comparison groups.

Hohever, the differences were not statistically significant.

THE GAIN II READING Arrnure or noon AID FIFTH GRADE PROJECT SIUMOITS

DURING THE mom YEAR WILL BE SIGNIFICANTLIHIGHER THAI THAT 0?
'SECOND

AND FIFTH GRADE COMPAIRISOESTMENTS AS MEASURED BY SCORES ON PREAND

POST ADMINISTRATIONS OF ELEMENTARY READING ATTITUDINAL TEST IHSTRMENTS.

Level of Attainment: lot Achieved
MO\

Evidence:

Elementary Beading Attitudinal Test
-

The Project Assist group and the general aide group showed slight

declines in reeding attitude during the 19111 -15 school year, while

the no aide comparison groip showed a gain. None of the differences

in gains/losses on total scores between groups are,statisticalli

significant, however. (...---1
7.6
,

As can be seen in the graph opposite, 7:6

the decline from pretest to posttest 7:4

in the Project Assist group (an arerall "
los$ of -.31) can be attributed to-

tge losses experienced. by students. 7.4

at Palm Elementary, whereas students 4.4

at Metz Elementary (the other Project 6.6

Assist school) showed a small gain

from pretest to posttest. The 6.4

extraordinarily high pretest scores .2
or these schools should be noted. 6.4

t ..
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As measured by the Elementary Beading Attitudinal Test, reading

attitudes the Project Assists boas suffered a decline during
the 197k-75 school year, as did reading attitudes in the gefieral

aide group, while the no aide group Shoved gains in this area.
Posttest scores for Project Assist,vere higher than those of cos -

_ -groups, but not significantly so. Project Assist did not,

therefore, meet its objectives in the area of reading attitude.

1.2.- OUTCOME OBJECTIVE:-

rzRarr Aerrzawcz AT EACH OP TEE m PHOJECT moms WILL BE HIGHER

DURING THE TWO PROJECT YEARS THAN DURING THE YEARS PRIOR TO TEC PROJECT

IMPLEMENTATION AS MEASURED BY INSPECTION OF AISD PUPIL =METING RECORDS
DURING AND AT THE END OP THE SECOND PROJECT YEAR.

Level of Attainment: Not Achieved

Evidence:

Pupil Attendance Data

At onilly one of the three schools was this objective met, and that.

was at Palm-Elementary, which raised its peraht attendance from as..

percent in 1972-73 to 90 percent in 1974=0.for a two percent gain.

Mets Elemental,: suffeied a one percent Ices from.1972-73 (92%) to

1974-75 (915). Martin Junior High fell from 83 percent in 197443
to 80- percent ,in 497445 fpr a three percent loss. Clearly, at

neither Mets nor Martin was the attendance objective of the project

set, and overall, this objective mast judged as not net.

1.3. =COKE OBJECTIVE:

THE GAIN IN say collarr or Tam An rooms GRADE MT= STUMM WILL
BE SIGEIFICANTIZ nom DURING TEE SCHOOL URETHAN THAT or THIRD AND room
GRADE 013WARISOR STUDENTS AS MEASURED BY SCORES ON In AND POST A1903/STRA-

nod8 or TM PIERS - HARRIS anr,caraspr SCAM

Level of Attainment: Net Achieved

EiglpSV

Piers - Harris Self Concept Scale

Scores on the Piers-Berrie Self Concept Scale revealed a general /,j
decline (an overall loss Of -1.55) in the self concept of third and,

fourth graders at Project Assist schools Nets and Pala) and overall

39 46
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S

. .1

tmprovement among students in'the comparison schools. The gains

in both the general aide group (Brooke and Ortega) and the no aide

group (Becker and Dotson) were significantly higher than the gains/

losses that occurred in the Project Assist group.
.

It cab be seqprin the graph
opposite fber the Project
Assist decline can be attributed

large losses from pretest
at bets-Elementaryi_

vhereas Pala Elementary Showed .

sr a very alight increase. All
'four comparison schools exhibited
increases, eith Brooke Elementary
shoving the least increase and'
Ortega Elementary Showing most
improvement.

!ha .11m

THE SELF CONCEPT or THIRD AND mums GRADE PROJECT STUDENTS WILL BE
SIGNIFICANTLY NIGHER AT THE END OF THE SCHOOL TEAR THAI THAT OF TURD
AND FOURTH GRADE COMPARISON STUDENTS-AS MEASURED BY SCORES Off A POST
ADMEN/STRATION OF THE PIUS-BARRIS SELF CONCEPT SCALE.

Level of Attainment: lot Achieved

Evidence:

.Pielt:Harris Self Concept Scale

The average school means for Project Assist and comparisomaxoas
on the posttest of. the Piers- larris Self Concept Scale shov that the
Project As4st total average aeore vas lower than the total averages
of both comparison groups. The difference between the Project Asslst
posttest_average and the general aide group vas statistically s
ficant.' 06

..-

Self concept scoresin the Project Askist group declineddeving the
school year, while self concept scores in the comparison schools
improved: The comparison vamp posttest average scores vere higher
(significantly so in terms of the general side group), as, A the gains_
in both comparison groups vere significantly higher thanite gains/
losies incirred in-the Project Assist group. Project Assist clearly
did not meet its objectives in the area of self concept.

I.k. OUTOONE OBJECirfi:

=GAIN IN ATTITUDE TOWARD SCHOOL or THIRD AID FOURTH mot PROJECT
STUNT'S KILL sit SIGNIFICANTLY HIGHER DURING THE SCHOOL YEAR THAI THAT

-leg
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0! THIRD AND FOURTH GRADE COMPARISCI STUDENTS AS MEASURED BY SCORES 4

PIE AND POST ADMINISTRATIONS OF THE SCHOOL SENTIMENT INDEX.

Level of Attainment: Not Achieved

Evidence:

School Sentiment Index

Project Assist schools in'comparitiOn to no aide sahols scored a
significadtly higher gain -daring. the school. year 1914-75. Project

schools abowid i gain of .36 points, and -fie no aide schools shoved

a 2.04 point loss. As compared to the general aide sthodls;\Project

Assist schools scored an almost significant-gain. Project sehools

`-- gained .36; and the general aide schools'ecoried aloss of 1.13.
The probability level for the project and no aide schools was .00;
the probability level for the project and general aide schools was
.07.. This aspect of the-school attitude objective was met.-

As can1(e seem in the graph
27

apposite, Nets Elementary IS

studeats.showed'a slight loss
is

from pretest to posttest, while
Palm Elementary made significant 24

gains. All comparison schools
23

decreased tram pretest to
posttest in attitude toward zt

school as measured by the
Primary School Sentiment Index.

n

tab

Pre
Ad/ 1974

1HE ATTITUDE TOWARD SCHOOL OF THIRD 43D FOURTH GRADE rsopci sTutorpg
WILL BE ;IGEIFICANTLYHIGEOUt AT THE END OF THE SCHOOL YEAR THAN THAT OF

THIRD A .rouret GRADE COMPARISON SYUDEBIS AS )SCASBBED BY SWIMS 011
rammer ADMINISTRATION OF Wm scsom szmani INDEX.

Level of Attainment: Not Achiermi-

Evidence:

School Sentiment Index

ft;ipt.

491191 1975

r\

Project Assist schooiscscored lower as a group on the posttest of
the School Sentiment Index than did both comparison groups. The Project
Assist posttest total was 23.86, as compared to the higher total post-
test score.of 24.81 forth* no aide schools and.a total posttest score
of 24:53 for the general aide schools. For neither comparison .

'(Project Assistcvs. general aide, Project Assist vs. no*aidk) were
the probability levels significant. This objective was clearly not met.

--".

\4)

Despite the significant gain at one of the elementary project

schools, there was a decrease at the other school. Data

%collected by this office through soother emanation at-the
'project Innior,high school revealed that school attitude.had
gOne Apwn this year and was lover than at the comparison schools.

Based On-a11 the evidence, the Objectiye was not achieved.'

4al 8
. '
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I.1. MOOT OBJECTIVE: --,

Twrwrr4smss READINO
SPOOL CLASS-TIME Mt
gmemems
gposammaiss

11' 1 grAl

S.

PROCESS mamas

WILL 1100011 AVERAGE. OT AT LEAST 90% OF

ACTIVITIES AS mum= BY =sum
TEROMOUT TEE SCHOOL TEAR AID BY AXLE A= TEACHER

In =NW 75 MEAT 75. *

_4 i) I

Level of Attainment: lot Achieved

Evidence:-

,Systematic Classroon0heervations

Classrocniobeariations by the evaluation_staff found the aides

working in the area of reading an average of 92 percent of the time

they were observed. Martin aides averaged 9k percent in reeding

instruction, Palm aides averagid 100 percent,- and Metz aides 85

percent (thifonly 'Whoa where this objective where this objective

was not athieved). There is a possibility, though no evidence

indicates this, that these figures are biased. teachers and aideb

knew ahead of time when they were going to be observed, mid ney:have

consciously or unconsciously .arranged their schedules accordingly..

Swing Teacher Questionnaires

Project Assist teachers at Mists said their aides worked in re:ding

activities 64 percent of thetime, Pala 78 percent, and Martin 79

,percent. The average of all Project Assist. teachers' responses to

this question was 73 percent.

Spring Aide Questionnaires

When asked bow long they worked in reading activities each day, Metz

aides estimated 78 percent, Palm 78 percent, and Martin 82 percent.

The average for all aides' estimates was 79 percept.

Allowing for differences among the Observation,data and teacher and

aide estimates of the amount of time aides spent working in reading

"activities, it appears that aides probably did not work quite ninety

percent of the time in reading actiOlties.. Eighty percent probably

comes closer to the actual aide time spenteach aily in reading activities

which is less than the ninety percent objective set by the program

staff.

42
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1.2. PHOCES$ OBJECTIVE:

I.3.

r

LEA47o% LT!-MitgellEADIJK AID WILL IIORIC Al AVERAGE CIP' AT OF SCROD
CLASS TIME- II DIRECT IESTRUCTIONAL CONTACT WITH STUDENTS AS MEASURED HY

CLASSROOM OBSERVATIONS CCIDUCTED THROUGHOUT TRH SCHOOL TEAR AND BY AIDE
CRIESTIOMIAITIEN ADININISMIND U MINIM 75 AND MAX 75.

Level of Attainment: Achielied.

Mee:
Systematic ClassrocmiCteervations

Classroom observations by the evalusticm staff found the Palm aides
=irking in direct instructional contact with students an average of
88 percent of the tine,_Mots lidos 97 percent, and Martin aides
72 percent of the time. The overall average for all Project Assist
was 85 percent of the time (that therwire observed) spent working
in direct instructional contact with students.

Teacher

prolject Assist teachers at Nets said their aides waited in direct
instructional contact vithstudents 74 percent of the time, Palm T0
percent, and Martin 91 percent. The average of all Project Assist
teachers' response to this question was 81 percent.

Spring Aide lineation:mires

en-seked boy long, they vorked in direct instructional contact with
students each der, Mots aides estimated 65 percent, Palm 86jereent,
and Miztin 82 percent.

Nmescc
.

All the evidence supports 'the conclusion that Project Asaiit aides
voiked over 80 percent of class time each day in directfinktructional
contact with students. This figure exceeds byt5p percent the-
objective set by the program staff.

THE CLIMATE or THE ram= CLASSROOMS vim BE RATED HIGHER THAN TRk
SOCIAL CLIMATE is CAPARISON CLASSROOIIE AS MEASURED BY cusupom OBSERVATIONS
camilimmilmomouT.TEE SCHOOL YEAR. ,

Level of /Attainment: NopAchlevVd

h3 50
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Mount of Tine
Student Receives
Help

Amount of Tins
Students Talk
to Adults

Amount of Tins,
Adults Spend with
Beall Groups and
Individuals

ELEMENTARY SECONDARY

Project Assist

Ziardliaide..21.211Aidef..:131.._rtcus..Alkmkalidn___
Project Assist

Amn:ED:a,

wit
Project Assist

Mnx,-
ASSIST

Project Assist

,--

Ilona
ASSIST. .

,

.

.

PROJECT
ASSIST

.

Issoner
ASSIST

.

PROJECT
ASSIST

.

.

PROJECT
ASSIST*

NO pima=
t..

sn DirrEmcnz PROJECT
ASSIST

.

PROJECT
'MEW*

AO
C

This evidence indicates that, overall, there-vere more student -
adult contacts in Project Assist'classes than in comparison classes,
sod this objective was est. The Project Assist junior high classes
were particularly successful in meeting this objective. It is
of interest to note that et the elementary level, Project Assist
students received less help from adults even though there vas MTV
student- adult taping going on.

Suring_ Panama. Interviews

Woof the three Project Assist princlpeas mentioned.dmring their
,intervievs that the instructional aides in their schools had helped
- to provide more individual attention to students in the classroom.

r."

Spring Teacher Questionnaires

Teachers at all three Project Assist school overOhelmingly indicated
that the omi great effect* of the project had been the increase in
individualization in the classObom.

Suring_ Aide- Questionnaire

When asked about the beneficial effects of Project Assist, aides,

a. J.
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,
said that individual attention thipren receive when the aide is -

in the roan, either from the aide or the teacher who is freed by
the side's- presence to give more individual help, is a benefit of

the project. .

arz
All evidence indicates that Project Assist students did have more
contact with adults, both relative to comparison schools and relative
to 'hat would have dbcurred in the,Project,Assist schools had the
aides not been there.

1.5. PROCESS OBJECTIVE:

STUDENTS IN PROJECT CLASSROOMS WILL FUECTION.AS INDEPENDENT LEABNEMS Ad -

NUMBED Si CLASSROOM OBSERVATIONS CONDUCTED THROUGHOUT THE SCHOOL rea.

Level of Attainment: Achieved

Evidence:-

Systematic Classroom Oblervatione

1

This objective was set by the program staff due to their concern
.that students in classrooms with extra personnel and extra instructional
attention sight become overly dependent upon the adults in the

.

classroom for direction, and not rely upon their own penal resources
in those situations in the-lesrning process which require self-

direction. In order to assesi this, the evaluation staff recorded

the number of student-initiated instructional moves, e.g., walking
to the reference books tO look up a definition,-procuring instructional

materials.st his own initiative, etc. There were no significant . ,

differences observed'betveen Project Assist and comarimeretudeuts

on this measure. In fact, at the secondary level, Project Assist
students made more self-initiated instructional moves than did
comparison students although the difference vas notsignificent.

'5

It should be notef4hat there were also sore adult-directed instructional

moves by students' (not Significantly so)..

-,

.
.

...

Project Assist students appear to function as indepeolentI3Las
Comparison students, and do not show evidence of an excessive
dependence for their learning on the adults who work with them.

1.6. mass mincermj

INSTRUCTIOKAL PERSONNEL AND STUDENTS WILL USE IlD/VIDUALIZND PROJECT

I
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Lav'el eflittainment: Achieved

,

Bridence: _ 2 .

. .

--, CLammocetobservations by evaluation staff (most Or which were done

- ,

during reeding ion) recorded the_kinds,and variety of arterials
being used by st Project Assist and comparison classes. At

. the elementary leve biggest differences observed were that
Project Assist etudesas vied sore audio-visual Isterials and fegir
temtboOks:librart boOks, self-scoring materials than.
pawls" students. ,Bince Sect purchased a coral

.

. of audio- visual oB ale, this difference probably reflects
the mew of. ct Aloft purchased audiamaisual material
in project -,SoMivar; the project also purchased many
library booksAto 'laced in, classrooms; end the lower usage of
oplibrary books in project clasircOme indicates that. these books were
not used as Such by aidents as the project intended. .2here inane

--,

dftrirrenge-between Project Assist esel,,xspertsen elegies in the

'N__

/ .

variety of materials used. Io otInfo 40no setter shot materiels
sere available to teaMbers, they

:J
to isdiiidealize the

use of readiriLamterials to an equal degree. .

.

At the secondary level, the Project Assist students were Omer, .
to be Using far moreaudio-visual materials and sortbooks, and fewer
"temtbwks than dos:Parisi= stud/fats: This-defpitely refleets a high
usage of Project Assist purchased audio-vie*. arterials and prove-awl
reeding instructioammliarklooks.

Swing /ewe* 5Nestionneire

When asked how often Project Assist materials were used by their at
students, T"Tpercent'of.the teschers,reported using these materials

. 1 -

Baring Aide skuestioenaire

When the aides were asked how often they used Project Assist materials,
85 41ereent said they used the materials every day.

'The available Alidence indicates that students did indeed lase Project,
44. Assist arterials while working on the readiai task. The da also

.
suggest that at the elementary level this usage could be improvedi q

w

w,

ler
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Program Records

Inspection of'program records indicates.that-fully $46,586 was
spent through the last day of January, the end of the first-
semestai.

Spring Principal Interviews

PrinCipals indicated in-their interviews tiat-since-materials had been
delivered.on schedule., they assumed tbe.materials had been purchased
cd tine. They were highly coMplisiattrart of tbe aimed with villa

**"ma had been purchased.
) '

.,
Program records and principal interviews indicate that materials
were indeed requisitioned as stated in the objective.

/

I.4.' INPUROBJECTIVE:

$49,086 VORTR'OF READING MATERIALS PURCHASED BY PROJECT STAFF WILL BE -

PLACED IN TEE SCHOOLS BY APRfL 1, 1975 AS L BY PRINCIPAL zwrammrs,
coormaor,4rerviEws, star DEVELOPMENT 'PREVIEWS, AND

-TEACHER QUESTIONNAIRES.

Level of Attainment: -Achieved

P-
,NEvidence :

Spring Principal Interviews

'Principels-in their interviews with evaluation staff asserted-that
all materials had beailiplaced vithin their'schools by the end of

Meth.

Spring Program Staff Interviews

Both the-Coordinator and the Staff Development Specialist stated.
that specified materials were being placed in the schools on-schedule.

121464321W1111.-

Further inspection of program records reveals that fully $48iT9vorth
of reading materiels were paid-for and placed. within the project

schools by the end of March.

All evidence sources indicate that arterials were placed in the
schools by the specified date.

49
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-.MU! OBJECTIVE: ,

4

NBENNIAIS PB6VIDND BY TEN PROJECT WILL BE APPROPRIATE FOR STUDENTS'
EXABMIO 11RM AS MEASURED BY PRINCIPAL, COORDIRATOR AND STAFF DEVELOPMENT
SPECIALIST INTERVIEWS; AND TEACHER AND AIDE QUESTIONNA/RES. 4P

k 2

Level of Attainmemt: Achieved -'

Evidence:

Spring Primal Dal interriews

Principals at all three iChodls.unanimoutly agreed that the materials
placed within their schools sere appropriate for their students'

, reading needs.

Suring Program Staff Interviews'

Both the Coordinator and the Staff Development Specialist fel\that
mkteriiis were'indemlsolted to meet students' reading needs since
the materials had been selected by the teachers themmelVis through
extensive evalustion and staff development sessions.

8prifl Teadier Questionnaires
. .

-ors generallt felt that Materials were adequate. z Elementary

teachers sere lower in.their ratings of project teals. Pala and

Martin 4uniorBigh ms's viewed Arterials lore favorably. The

pverall rating of all teachers in all three" schools was 3.6 out of

of 5.0. ,

Aide

Aides felt Moderately strong in rating project Seterials provided
by.the project. The overall average of all aide= in all three_

schools was a h.3 rating out of a possible 5.0.

P4ACipal and program staff interviews indicate a higher feeling' of
materials adequacy than do responses of teachers and sides in tbeit

'questionnaires. Despite the varying degree oferating thaJmaterials,
the majority of the project and school staffs agreed that the materials

had met the students' needs.

a

1.6. raw OBJECTIVE:

_AI VILLERECEM TWO WEEKS OR tHE murvuorr or PTUDIEBVICE TRAIN NG

IN HEADING INSTRUCTICNIAL maws AS MEASURED BY INIRMNIEWS WITH

)
50



COORDINXL'OR, STAFF DEVELOPMENT SPECIALIST, AND AIDES, AND BY INSPECTION`

OF STAFF DEVELOPMIXT SPECIALIST RECORDS.

Newel of Attainment: Achieved

Evidence:

Boring Procrms Staff Interviews

$

According to program staff (Coordinabir, Staff DevelopentSpecialist)
three'veeks of:preservice training were provided before adhobl start
for Project Assist aides. Eleven days of those three weeks were spent
in direct instruction by program staff, while therresmining four days
.were spent on campus with the individual teachers with whoa the aides
would be working during the school xpar. Seven and threefourths days
were spent with aides in the epreschbol workshop-ca .reading instructional
training.

proememBedords

Staff 4evelopnintirecords share that, as part of the three week preservice

training session, 74 hours and 1i minutes of training time was devoted
to training sides in :leading instructional techniques.

Taienty of the 22 reading aides hired mt that tile attended the - J.
preservice training.

Spring Aide Questionnaires

Responses to the Aide Questionnaires adlowlstered in April, 1975,
indicated that 18 of the 22 aides (82P had attended the preservice
training offered -by Prbject Assistm Two kistssidei, one aide at Martin,
and one aide at Palm had-not attended. The two Mets aides that did not

-attend had been hired-after school started as replacements for realigned
aides. That was also the case with the Martin aide that did not attend.
The Pala aide had been hired before school started and had elected Mot
to. attend.

The questionnaire i$04 dealing vithdthequality of preservice aide
training generally elicited pOsitive responses from the aides. Martin
aides robed their preiervice training considerably lover than did the
project elementary aides. It ihould be noted that the Martinaides
hid received such more of their preservice training from their teachers
(rather thin the program aff) than the' Mats and Palm aides had. -

Because'three weeks of preservitb training for Project Assist aides
vas offered., and near 75 Hours of training in reading instructional

4 techniques vas delive during 'that tine, it can be said that Project

*Assist met its objecti is this area.

Ili
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MOT OBJECTIVE:
-11

All WILL RECEIVE READING INSTRUCTIONAL TRAINING TERCUGHOUT TkE YEAR .

AS MEASURED BY INTERVIEWS WITH AIDES, STAFF DEVELOPMENT SPECIALIST AND
TRE COORDINATOR, AND BY INSPECTIft or THE STAFF DEVELOPMENT SPECIALIST'S

RECORDS. a L

Lev4of Attainment: Not Achieved '.."4°11'.

Evidence:

Spring Program Staff Intervtevs
41.

According to program staff, 105 hours of progimm staff time vas spent
in'delivery of instructional training (including pmeservice training)
to aides throughout the year. Of those 105 hours, 97 were concerned

with reading topics.

r3rolcram Records

Program staff records indicate filet 74 hours and h5 minutes of the 97
1 i-bours-of aide training hours (devoted to reading topics) quoted above

by program staff were hours spent-in preservice training. After
subtracting those weep-Vice hours from the total, a figure is derived
O 22 hours and 15 minutes of program staff time spent delivering aide
inservice.

Ewing_ Aide Questionnaires

71L:= 7411.-a by
project s
aides in

inseinices
in h

by
the Aide

Queitionnaise, ispresented in the
accampanyingtable. It shouid
be pointed out, however,. that
the number of ins rvices offered
varied from *Cho& to school, due
to in-school factors.

MEL= I03. OF
mamas ATM/M
VT PROJECT ASSIST
AIM

KM PALS

V

mdran1-14

1'
Tall Asia -.-- LI -...--79-77-1-.

.

\ .7

Ralf dams .7 2.8 1.6 1.6

la class 0 0 . 3 .1

Afar aebeel I. 2.8

I/
2.S 2.1

The two questionnaire it dealing with the quality of aide
training generally elicited positive responses from the aides.

The extremely smell number of inserrice hours deioted to aide
instructional training, particglarlar.after the first quarter of the
schoOl.year, and the -low average number Of iniervices attended by the
aides, leads the evaluation staff to the conclusion that this.
objective vas not net by Project Assist.

5? 59



1.8. INPUT OBJECTIVE:

TEACHERS WILL RECEIVE AT DEAST.TOREE DAYS OF PRESCH001TRAINING IN THE
VTILMATION OF BEADING AIDES AND PROJECT READING MATKRIALS AND CURRICULA
AS MAME= BY INTERVIEWS AND QUESTIONIAIRES CONDUCIEDIVITH TEACHERS,
STAFF DEVELOPMENT SPECIALIST, AID TEE COORMIMATOR, AND id INSPECTION
OF THE STAFF DEVELOPMENT SPECIALIST'S RECORDS.

Level of Attainment: lot Ached

1/ideate:

Spring Program Staff Interviews
\_

According to program staff, teachers were offered four days of
preschool training in the utilization of reading aides and project
materials and curriculum. Twenty-five of the h3 Project Assist
teachers attended topreservice training.

Prodram Reeords'

Staff records show that 18 hotrs and h5 minutes of training in the
utilization of reading aides and project reading materials and

4turricula vas delivered to project teachers during the preservice
workehop.

Suring Teacher Questionnaires

Law teacher attendance lit the preservice vbrkshop-was reflected in
red*asses to teachdr questionnaire it dealing with preservice
training. Sixty-three.perceit of the Palm teachers didnot attend
any of the preservice training, while Metz had a 57% non-attendance

-record; Fifty-three percent .of teachera at Martin did nat attend.

Although
the small
evaluation
by Project
level if

race training was made available to teachers,
fathers taking advantage of it leads the
dude that this objective was not attained

ttendance would surely have reached an acceptable
had been made with principals for mandatory

attendance4by teachers, but the multiplicity of programs pperating-
in the elementary sdhtols probably made that arrangement difficult,
if nat impossible, for those schoo

4,9. upyrOBJECTIV:

TEACHERS WILL RECEIVE INSERVICE TRAINING THROUGHOUT THE YEAR ON THE
UTILIZATION OF READING AIDES AID PROJECT READING CURRICULA AS MEASURED

53
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BY IRTERYIEWS AID QUESTIORNAIRES WITS. MMUS, STAFF DEVEZOPMth
- SPECIALIST AND THE COORDIRAYOR, AWRY IRSPECTIOR OF THE STAFF
DEMMER SPECIALIST'S RECORDS.

Level of-Attainment: Not Achieved

Evidence:. . (
Spring Pro staff Interviews

According to the Staff Development Specialist, 512 hours and 55
minutes of inservice4essions were provided throughout the school
year in the areas of "utilisation.of aides" and "training on the use

of reading materials amd-cmiriculum.* The majority of this time '-

represestslifOrmal instruction by calmercisaturriculnm cosultants
on how to use programmed reading materials. This figure also includes
out of towevisits_b school staff to review possible new curricula,
and reading conferences sponsored by professional organizations.

$

Program Records

Staff development records show that the 512 hours and 55'adnutea
referred to by program AMY includes formal training sessions by
consultants and inf ions by program staff such as class-
room observations, ons, conferences, and school

Spring Teacher Questionnaires

Based on the teachers who responded to-almesgonnaire.item querying
teachers about the number of inserviee sessions attended during the
year, it appears that attendance Vas not high at the inservices.
that were offered.

The table opposite gives
the average number of dais
Attehdad by those responding
teachers.

I

40,17MCLII0. OF.neon= xraeo
II maw mammr
TEAMS

Iliti
---1

TAM wens
.

Tell gars i.0 12 6.2.

Silt Ors 1.5 1.6 1.

Liter Satoh
7

2.2 4.4 2.0

When asked if the inservice.training sessions had helped to improve
aide utilization in the classroom, most teachers indicated-that the

.inservice effOrts of the program staff servo.A to less than prirtially
meet their needs. -

Training'in'the area of utilisation of'reding-aides and project
curricula was delivered by the program, but it vas not judged by the

.teaChers themselves as being adequate.

61
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Attandance,at the inservices was low, perhaps tothe multiplicity
of special programs operating in'the schools, and the.efforts:of the
program staff waned as the-year progressed. The total number of
hours expended in inservice effort fell far abort of what could,:and
probably Abodld, be expected. Teachers expressed through questionnaires

.4%
a great. desire-to.see. more the progrim, staff in the schools.

I.10. INPUT OBJECTIVtr----Y

AIDES AND TEACHERS HILL PLAN FADING INSTRUCTION :MOTHER A NINNUM OF
ona MOURNEEK AS MEASURED BY lirmingnerAn QUESIITOIAIRES VIiS

, =CS, PRINCIPALS, COORDINATOR, AND STAFF DEVELOPMENT SPECIALIST.

Level of Attainment: Not Achieved

1Nrideuce:

Swink Progral Staff. erviews

t;.

The Coordinator/estimated during her intervielithnt, on the average,
an hour and a half of formal planning took place weekly between -

each teacher and aide at each school.
11.

Based an what aides had reported to her in an in:service session,
the Staff Devdlopent Specialist estimated that an average of 30
minutes to three hours of planning between teacher and aide tqbk
place weekly at each school. However, she pointed out that the
figures vary-greatly from aide to aide. 4 '

evring Principal Interviews

In response to en interview question an whether teachers and aides
planned together adequately, two principals said that planning bad:
been done well, and that there was variance in the amount of time
used to plan. One of the two principals felt that his-teachers and
aides' planned on the average a mininum.of two hours per week,
while the other estimated that as average of three hours per week
was Spent planning. The third principal said thit not enough planning
had taken'place and that improvement tits heeded. He did not give'
a,ammerical estimate of the amountof time that be perceived
teacher* andlaidei were planning together in his school.

Pall Teacher.I:sterile,*

Interviews.conductedvith Project Assist in the fall shoved
that, according to teachers, daily planning 'taking place in
Project Assist schools. afore ltd after school sessions were the
most used methods for this daily planning, although four teachers
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at Palm Elementary indicated that they
with their aides.

Spring Teacher Questionnaires

'bombers vereFatked on a questionnaire distributed In late spring
what amount of time they and their aide(*) spent planning reading
instruction together. Most teachers reported between half an hour
to an hour per week, with 52% responding that they spent one -half
hour or less each week in planning reading with their aide(s).

on a weekly basis

Fall Aide Iinterviews r
Interviews conducted with Project Asiisi aides in the fall corroborated

as of teachers with regard to teacher-aide planning. Aides
as did teachers, that daily teacher -aide planning was

taking place in most instances.

Spring Aide Questionnaires

Aide responses' to a questionnaire distributed in late spring shoved
that the amount of time that Project Assist aides and teachers spent
planning reading instruction together varied greatly from school to
school. Generally, teachers and Aides'in the project elementary
schools planned together sore than did the teachers and aides at .

the secondary level, and Metz teachers and aides planned together
more than did the Pali teachers and their aides. ,Fifty percent
of all the aides, however, estimated that they spent half in hour
or less per week in planning reading instruction with the teachers
they worked with. ,

Although prograsi staff and principals estimated that aides and teachers
planned together anywhere from 30 minutes to three hours-per week,
and aides and teachers reported daily planning in most cases during
.the fall, the average obtainectraji teacher and aide responses to
eigimiquestionneires shoved that as many as 'one-half of. teachers
and one-half of aides actually planned one-half hour or less `together
with their aides/teadhers weakly:-,This objective, therefore, cssniot
be stated as met.

INPUT OBJECTIVE:

THE EVALUATION STAFF WILL PROVIDEMNSTAICTIOW TO SCHOOL AND PROGRAM STAFF
oollaNkno THE OBJECTIVES OF vr PECORAM, AS MEASURFD BY QUESTIONNAIRES*
MD INTERVIEWS WITh TEACHERS, AIDES, PRINCIPALS, THE COORDINATOR AID. STAFF
DEVELOPMENT SPECIALIST, AND isYJNSpECTIOW OF THE STAFF DEVELOPMENT
SPECIALIST'S RECORDS AID EVALUAT/01 STAFF RECORDS.
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Level of Attainment: pot Achieved

Evidence:-

&ring Program Staff. Interviews

Both the coordinator and theaStaff Development Specialist gese fairly
positive respomses to the interview gnostic= dealing with evaluation
efforts during the year to program and school staffs mere of the
Objectives of the program. Mien mined whether evelisti the
program staff aware of the Objectives, their responses that
they felt evaluation had 0000 a very adeqqate job in -. area. J In
terms of teachers and aides, however, their responses
less positive, with the StatZ Specialist stating tklit AIM
vas =aware of any effects oh the pert of evaluation to instruet teachers
andlor aides in this area after the. first quarter of the school gear.
The principhls, it ens felt.by the Staff Development Specialist, had
received sore attention flip the evaluation staff with regard to
Objectives than had teachers and aides.

Program Retards

'P The proves records show that only two boors and )45 minutes was
by the evaluation staff in formal' instruction of objectives.

Spring ,Principal Intervievii

Two
had

of the project schools fait that objectives instruction'
and one did not. think so.°

Swim der guestioinaires

When asked on a Umber questionnaire .administered lithe spring
whether the emanation-staff had kept them informed of the pgm
of thdrr school toward achieving the Objectives of the nroaram,
teachers responded with an average,rating of 3.0 (on a scab of 1 to 5),
indicating that evaluation's efforts had been partially adeleate.

In or4er to determine how well had been informed of the
-objectives of Project Assistv'sn t was included in the questionnaire"
that asked them. to pick tree &list( major objectives of the program.
Only 66 percent knew that to improve attendance was &major
obi ve of Project -Adsist, -and 59 mistakenly thought that
"troe3love community relations" was as objective; The percent correct
reepoopes to other items on the list7(Some valid objectives of Project
Assist, some not)ranged from 83 percent to 100- percent.

.
, .

Spring Aide Questionnaires

Aides also,gave as average rating of 3.0 (on a scale of 1 to 5) to.an
it asking them whether Project Assist Evaluation hs kept them informed

5784 ...,
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of the 'Regress of their sghool toward the achievement of program;
objectives. The* respoeses to ma item asking them to pia the major

Objectives of Project Assist were also similar, with only 59 percent
correctly identifying the improved student attendance objective and
41'percent mistakenly thinking that "to improve community relations"
was an objective of the program. ?our of the miles knew all five-of
the objectives of the programs While 15 knew four of them. lEhree.aides
knew only three of the objectives.

.

1

Ws

While program staff sere satisfied with evaluation staff efforts to
keep them interned of the objectives of the program, therwereless
positive about evaluation efforts with regard to school staffs. Teo
of the three principals felt that avaluation.had done an adequate job
in this area. -Teachers and aides indicated that evaluation staff
efforts to inform them of the progress of their schools toward
achieving the objectives of the program had been only'pertially adequate,
and their performance in choosing the correct Objective* of Project
Assist was mediocre. This evidence, when added to the do seated
total of only two hours and 45 minutes of instruction by evaluation
staff provided to the sChoolsylaads to the conclusion that this

Ijective was not met.

1.12. INPUT OBJECTIVE:%%-==--

Tag KVAILIATION STAY? WILL PROVIDE carrnruAL FR mac TO PROJECT MD
SCHOOL STAFF THROUGHOUT THE SCHOOL YEAR AS MEASURED BY -DITER71311S AND

QUESTIONIAIRES NITS TEACIIERS, AIMS, PRINCIPALS, COORDINATOR OD TIM
NAM revnapmen SPECIALIST.

Level of Attainment: Jot Achieved

ciga_nce:

Spring Program Staff Interviews

,Both the COordinator and the Staff Development Specialist exppiesed

mixed feelings when asked if the Project Assist evaluation !tett had

provided adequate feedback to them throughout the school'Piar. The

Coordinator felt that, the feedback had not adequate, but

the vas favorably impressed with the formati reports that had been

issued. The Staff Development Specialist was era enthusiastic about

the formative repoits and indicated that she would have like more
feedback about what was happening it the-schools with regard to

staff development needs of aides.
.

In response toi 44etion dealing with the adequacy of evaluation
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feedbadetoteecbernw'the Staff Development Specialist felt there
had been as nub feedback as teadbiii0mmabed or had 'time to .deal
with; and the Coordinator r-telt would never be *adequate*.
feedback to teachers until teacher'. ves had written objectives
for their classrooms-and knew how to deal with objectives-related -

information.

0

,Both.the !Waft DevelopmeatSiecialist andlhe Coordinator expressed'
lack of knoelegge of am, forma evoliation efforii to give feedback
to'PrOjectAssist aides daring the year.

EftmlaeLlsrincioal Interviews

All three project principals felt that feedback was provided tben
by the evaluation staff. One mentioned that the staff ought to
betters explain their information and meet with the principals $6
as to-effectuate the results of,evaluationstudies.

r' BorinkTeaclir 9nestioenaires

'When asked whetheithe 'evaluation staff had kept then informed of
the progress of their school toward achieving the objectives of
the program, teachers gave an average rating of 3.0, indicating
that the efforts of evaluation in this area had been only 'partially
adequate.

Spring Aide Questionnaires

Aides ilkeirise felt that evaluation efforts to keep then informed
throughout the school year were Only partially successful. .Their'
overall rating to a questionnaire item dealing with this area

.vas also a 3.6.

,

Although principals felt that evaluation efforts to provide feedback
. were adequate, teachers add aides gave ratings that indicated only
partial accomplishment in thit area, and program staff voiced dis-
satisfaction with some aspects of evaluation's efforts. :The
objective ves%not adequidaly

'IA3. pri* omerrat

Ann WILL HIRE A COOPERATIVE WORKING
PRINCIPALS, OTHER AIDES, AID STUDENTS
INTERVIEWS WITH TEACHERS, PRINCIPALS,

3966

REIAT/ONSHIP WITH Tian TEACHERS',

AS MEASURED BY QUESTIONNAIRES AND
AIDES, AND STUDENTS.
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Level of Attainment: Achkeved

Evidence:

Spring Program suer Interviews

Both the Coordineftr and the Staff Development Specialist felt that

osmotically most aides had extremely good 'meting relationships with

all ecsamsremmi.

Spring Principal Interviews

All three. principals unanimo usly amid strongly felt that aides had

-very positive relationehips with all concerned.,

'-' Swing Teadhar Questionnaires

Generally, teachers felt strongly positive concerning aides and their

Aplorklig relationships with aides mad aide working relationships with

principals mad students and other teachers. Ap overall rating of

4%5 (on a scale of 1 to 5) indicated positive teacher attitude
toward aides-and their working relationships.

Swing Aide Questionnaires\

Aides generally responded that they had experienced little or no

difficulties with anyone or any group. They gave remarkably high

average ratings to questions dealing with working relationships with

other staff. An overall average rating of 4.7 indicated effective

working relationships between sides and other school staff and students,.

as perceived by the aides. .

All sources of opinion stated

ships were highly pOas tive.

I.14. INPUT OBJECTIVE:

cally that aide working relation- ..

PROGRAM STAFF WILL ASSIST PROFESSIONALS AND PARAPROFESSIONALS IN THE

ARRA OF-INSTRUCTIONAL PLANNING AS MEASURED ST WESTIORNA/BES AND INTER,-

VIEWS WITS X1DES, TEACHERS, AND PRINCIPALS, AND BY INSFECTION OF STAFF"

IEVELOPMENT SPECIALIST'S AND COORDINATOR'S RECORDS.

/
Level of Attainment: Achieved

Evidence`:

1-*

6o
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pnring Programs Staff Interviews

AthoUgAno forAal inservice vas-provided in the area of instructional
planning, programs staff reported that.they did'give assistance in

. this area. The-Staff Development Specialist was in charge of this
effort at the elementarf-level.and felt that it had been-beneficial
whenever the teachers asked for the assistance: At the secondary'

theCoordinator did much instructional planning with teachers
andfelt that it had been relatively effective. ,Teachers had gone'.
into a Reading Lab approach utilizing learning centers, and many
conferences were held with teachers in order to make the change.
Ontalheconsatants were bre4ght in to :mast 'further in that
adAptationjrncess.

Prograir Records

According to staff development-records, 72 -hours 11 minutes of
assistance to. professionals and paraprofessidnals the area of.
instructional planning was delivered by program staff.

-afro

Spring Ekiicinal Interviews

AskedrOuring interviews vhethei program staff had offered' their
professional and paraprofessional personnel information regarding
instructional planning, one principal answered affirmatively. The 4
two other principals qualified their answers. One likid that planning.
instruction had been good at-the school year's inception but that
the efforts had declined noticeably as the school year progressed,
and the other said that second semester/ assistance had been inadequate.
All three principalsliaid that-instructional plaining information -

vas givedby the staff during inservice-workshops,-facOlty
meetings, snd private ereneep.,

'Spring ,Teacher Questionnaires

When asked whether PrOjeci Assist staff had assisted them in improving
their instructional skills;.teacherp responded with an average rating

0f+ 2.7, partially adequate for the progress staff's efforts:

Spring Aide Questionnaire

, The semeiquestion, in terms of aides, was directed at aides on a
Spring Aide Questionnaire, and the responses were far more positive.
An average rating of 4.0 was given by the aides, meandng tUat they -rated
program staff's efforts to assist them ku the area'of instructional
planningtqbe less than completely adequate, but mor en partially so.

H

The evidence is used with regard ti'tlie attainment ar -attainment



as

'of this objec_ti with teachers reting.yrogran staff's efforts

as somewhat te and two of the. principal* terming then

te. Jasslitance. to aides was rated, positively by the aides,
and proven staff havidoCumentedi_over 72- hours of assistance .-

gi --, fir-the Area, Prineipals acbdt. that assistance was given
inservice workshop'', Xeculty meetings, and private cent:ere:ices:

e-0 fare, though-ter:chez* and principals were not completely
satisfied with the efforts in )his area other evidence indicates

that program staff did -neat the objeCtive of provid ag structional

assistance taprofessional and paraprofessionals in project.

. 1.15.. =POT muccirVg:

oak

-..

MOAN SWF WILL worn= irrni PRINCIPALS.AT'PROJECT SCHOOLS TOVARDS

ACTIVITIES LEMIIIO 70WARD A MORE SUC4ZESFUL PROJECT MPLEMErberrox AS
MEASURED BY INTERVIEWS wrim PRINCIPALS , COORDINATOR AND STAFF DEVELOPMENT

spmkuvr, AND INSPECTION OF commit/mils ANDAITAFF DEVELOPMENT
0 SPECIALIST'S RE6ORDS.

Level of Attainment:

_tildence:

Wing Program Staff Interviews

The Coordinator indicated timid attempts were made on the part of
the program stiff to hold nunerous.sessipni within l$y meetings,.
'one-torene conferences with princts, and grade-level meetings with

rploncipals.. However, .due the' abundance of progress in the.
eleient1uy Project' Assist. tchoolss, it was alziost impossible .

,according td the Coordinator, -to follow.through with, coordi;ating
activities,. .I.

- _ *

The Staff Development Specialist indicated that he-r -had ?seen
,

same -coordinition 'it the. elementary. level! in the- schedulibe Of- aides,
- in instructional Planning, ilid in discussions of,,implementation of

. the prograkt. . At }Martin the coordinatilig aetiities _were primarily

concerned with liaplementatitin Of the program.
4

Program ILords'

Program.retords,..show that' thiougbogt theyeer 43.5 hours were-
spent in conference with three (afferent' principals, an overage
of 6:05 hour:ie./ill elichepr\ntip0.,

ow
-, - - ". '

.
' a '

Iftring.PX16Ciial Interviews -,' ''.
.

. . .

. Two of the three priincipals4ite that !rev an 'staff held in. ,
tact att,emPted to plea well so as mire succesli-fully imPlemeit..-.

5`. 1.
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the project. .0ne principal was not so positive and offered

criticisms of program staff.

Although two of the three principals stated that good coordination
-took place, the onuprineipal who disagreed vas strongly
by the very lownusiber of hours spent by program staff in

principals. This objective vas, therefore, deemed not to

have been met.

,I.16. INPUT OBJECTIVE:

PROGRAM RTAFFWILASSIST TUCKERS IN IRE inErrthe.r.dat, EVALUAT/01,

-AND zrrEcTin UTILIZATION OF IIDIVIWALIZED-HEADINO MATERIALS AS mum=
ti BT QUESTIMAIRES AND INTERVIEI&WITE PRINCIPALS, COORDINATOR, mar

ramortiorr SPECIALIST, TEACHERS, .AND Bt. usrzencir or .sTor mvinormir
er SPECIALIST'S AND COORDINATOR'S RECORDS.

.

.,1

4.

Livsvel of Attainment: Not Achieved

Evidende:
I #

Spring-Program Staff Imtervleis
- .

In order to assist teachers in,the identification and evaluation-4a
4of_individualized materials, program staff arranged. for numerous

.

saleslepresentatives to do materials presentations on various .

individualized materials. _The Staff Development Specialist took
materials into the schools and conducted group andindivitbial
sessions; and some teadhers.vere_sent to other cities for materials

and/or program evaluation. Further, an instrument for assessing --

materials was developed by the Coordinator to assist teachers .,,,.._

,in choosing materialk.( -.

l

Assistanok /a; the - effective utilization oTmaterfals purthased was
given to teachers through'demonstrationuand one4-one conferences-
by the .Staff Develo pment Specialist land itants provided by

'progria staff.

.
.. 'isroi6rna'

- . .1

ProgrRecords
i

,
,

A total of 61 hpurs-and 30 minutes of-,_______ staff tine "vas spent

-.

in assisting teachers in the identification,tevaluation,''and effectiie

f. utilisation,of individualized reading materials... . 1
,

Snrinj; Pripcidalterview. r
The'principls-generally Sat that although program staff

provided at least aderkte\opportunity /or-teacher input into

83 .
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.the evaluation and identificatilen of materials, there vas not

at effective effort on thloart, of program staff in the utilization'

.
of, those materials. '4

=Spring_ Teacher Questionnaires

.
Teachers averaged an overall 2.8 rating (on 1;kiiale of 1 to'5) of

-program staff on this objective. Such a iating designates partial

achievement of_an objective.

!MEC
, Teachers gave sub par ratings to program staff on this objective

and were joined by not as equally critical printipals. The principals'

main concern vas over training in utilization, ani-the program.

-records shoved a total time of only 611 boers'and 30 minutes spent

by program staff throUghout the ye that topic.

1.17. INPUT OBJECTINE:

PROJECT. TEACHERS & AS:AA AMES TO MOM unman READING AIMS

MOWN ONE-TO-ONE INSTRUCTION THROUGHOUT THE YEAR AS AlASURED BY

QUESTIONNAIIPM AND nmarnmeviTH MOUS, PRINCIPALS, STAFF

DEVELOPMENT SPECIALIST, AND COORDINATOR.

_Level of Attainment: Achieved

Evidence:

P
Spring Prograa Stag Interviews

,...

In response to the question soliciting Program stiff oPirtiou about . -.

the amount of tine teachers iforkiiidlrith their Odes on a one-to-one
basis dun ins the year(to assist then to become -Wfective reading

aides, both the Program CaOrdinatar_and the `Staff Developmint.

--(Specialist gate =mere based on informal one.,to-one instruction. _

The CoordinatoriCresponse was a goon* atateimat litzhe fiii

this kind ef instructi .probably a continpons s ihrfthout

the day, while the St Specialist estimated that

teachers worked with that des on a one-to-one basis approximately

r (on the average). 30 minutes to two hours weekly.
.

. .
. .

Spring Principal Interviews

All three Project Assist - principals felt that their
teethers'had

..provided instrUciion to their-aides an hoe they could become bettdry

reading aides. One otee piincipals stated specifically that the

instruction) was primarily oa one-to-one basis and oceurrWin the

individual classrooms, vhile.the two other principals stated that-

there had been group activity, as well as one-to-one instruction in ;

their schools. Bovever, one of the principals arceived thitkeffos

S



in this area had declined as the school year progressed.

Stadia Teachea Questionnaires ;

Mben asked the questionntares howasnybooms they spent giving

their aides trailing in instructional methods, 70% of the teachers

indicated that UMW devoted between one and four boars per month

to this task, thiie15% said that they gave training in instructional

methods to their aidesrbetveen fbur and twelve boors per month.

Only eight percent reported giving no Veining to their aides.

Siring Aide Questionnaires

ben asked vbetber the teachers that they sorbed vita bad given

then training in reading instructional methods, most

aide' gave ly positive responses. Me aVarage rating for

all oldie vas 3.9 'on 'a Mart scale of 1 to 5 (loot at all,

'PO

a

Evidence from #11 sources indicates that, although. it vas not as

andh as cpuld"be Moped for, Project Assist aides did receive assistance

on a one-to-one basis4ram their teachers in their efforts to

become more effective reading aides.
- (

. ,

.

j.18. ",Ter OBJECITVE:
.

SCIOOL FUSON= WILL EAU A POSITIVE ATTITUDE Tow= Paw= ASSIST
AS MAME= Er INTIET1IMB An quzsilowills win PRINCIPALS, TUCKERS,

AID AIMS.

Level of Attainment: Achieved

Evidence.: .

SnAng Piincinel'Intervievs

Principals-TS anted haw they felt about Project Assist 'and bow they

pertsived that their teachers sad ,aides felt 'abbut the project.

Onoprtmcipal said that his aides had a strong and 'positive attitude,

towards the Preieet, while the two: other principals felt that their..
'aides felt,nore a part of. their school stafts.'thil year and the
principals saw Ufa as an indicator of positive attitud.'

t

..Asked about their reacher.' attitudes, One prinitpel'said thathis

teachers were greatly pl epsed. with the project. second principal

twilight his teachers attitudes had greatly improved from last year

and that their attitudes vereebov strongly positive, especially

when teachers ease to realize and fully iate the value,of their

aides. Ilse third principal said that 'ere attitudes toward the

65
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materials and opipment provided vas !seat" bmil that teacher N.-.
i

attitude towards staff development vas less Pan positive and

even negative in some cases. He felt" hat half of his teachers

had a positive attitude toward. the project While the other half

vas lees positiVe.

All- arse Pioject Assist principals were expansive

of the project; indicating a positive attitude an4heir parts:

'''`.4.-_____,,/Boring Wachs? 'Questionnaires
. .

.

leacilers Indicated a high positive attitude towards the project

by the-ratings they gave to questionnaire item asking then whether

or nOt the projii4bad been beneficial for their school. The average

rating was 4:5, th 5 being the naziEmi possible.

Optima Aide Questionnaires

Aides shred as even bier satisfaction and positive attitude

toward Um:project when they too, asked whether they felt

Project Assist had -been beneficial for school. Their

rating was 11.8.

With the'exception of someof the teachers in onAproject school

(as perceived by the principal), all school staMresponded with
positive,feelings toward Project Assist when asked bow/they felt

about the prOject. The evalhition staff feels, therefore,7that-

.this objective was net.

s
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INTERRELATIONSHIPS

Wet of the relationships have been brought out elsewhere in this
report. Bowever, someare earth repeating; as dell as bringing out
some possible relationships not mentioned elsewhere. 0

The outcomes of the program were not achieved,.but the majority
of the process and input objectives were achieved. 'his indicates
that although the planned resources were provided and utilised in
the classroom, the expected student improSeeeitt in reading, etten-
donee, mod'attitude did not occur. Recammendatioos regarding this
relatiamship among the objectives have been mode earlier in this
report and rill not be repeated here.

Of the two elementary schools in the projects the one which
showed the greater reading and attendance gains during the second
"reject year had aides with higher reading vocabulary and compre-
%Asian akin, who attended grade level meetings more, whoJearned
MOT* from the preservice aide training workshop, and who received

, higher ratings from their teachers on the end of the year teacher
questionnaire. This relationship indicate that student
achievement can be improved by the presence of aids with higher

. professional skills than most of-tbose aides who were hired to
- work in thia program. This hypothesis should, however, be regarded
m101.200. caution because thisoarelationabi is based on the
difference between only two schools.

During the second project year', gain (loss) atteadande and gain
(loss) in achlevememt appear to be selateden.a school level. This
May indicate learn more_if_thev come to school sore.

4'

This s rrragedOdeise time a program staff is visible
da the jact_ the Mora positive the teachers and principals
in those sChools'f the roject and tbOut the project staff.
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SCELI.ANEOUS

There is veiy little miscellaneous data left to report. Practically
all the data collected by the evaluation of the ERAA II Pilot project
in AISD OBS been reported in earlier sections of this ?inal Report
and in the Technical Report (a seitarats volume).

The interested reader is directed to Appendix B of the Technical
Report. Thin appendix is simper presented by the project evaluator
at the 1975 annual conference of the American Educational Research .'
Alsociation. In this,paper, th_topic_oi research models used in
pdblic school evaluation efforts is addregsed. .The evaluatiOn of
the program addressed in this report vas used as'an example of situa-
tions fregiently incountered in efforts to assess the value of an
educational_treatment. This paper is.eppkged, "An Ideal Evaluation
Design Ina Public School fitting, Or. Are You Campbell and Stanley-
low That We Need /one war those readers who do not have
access-to the Technical Report", reprints gay be obtained frog:.

Dr. Ann Lee.

Office of *march and Evaluation
Austin Independent School District
6100 North Guadalupe
Austin, Texal 78752

- 0

r

358

5

41



1.

2. California

GLOSSARY

affective - a term used to describe feeling or emotion instead .at
thought.

Achievement Test an instrument ibidh measures-
to'understand Content

Notarial presented, particularly
Ehglieh vocabulary and comprehension,
in progressively difficult
situations.

3. cognitive - a term used to describe mental processes ortbougt.

contest, - the situation in which the project functions; factors, both
positive dnd negative, that prevailein the espIrimental and
control situstion, aver which the project has no control.

5. Context 'Input ftocesses Outcomes, the model used
by the biotin Independent School District Office
of Be:search and Evaluation to evaluate the
pert both on-going and final, of an
educational program. ,

6. decision.questionk- questions concerning the effectiveness of the -

program, posited by system, ptogram, end school
staff., and for which data. is supplied by the

. ev aluation staff.

7. ESAA - Eiergency School Assistance Act, passed by Congress.in 1973 to
aid school., undergoing the deiegregmtion proceis.

C1F0 evaluation model -

8. ESAA Advisory Committee - Radians,. School Assistance Act, an ethnically
balanced group of approximately forty ambers
of the community whose job is to comment and
advise on ESAA programs. .

t 9. 'evaluation design - an outline of a system by which the evaluation of a

- _

program will prOceed.

10. formative TValuation - ongOing evaluation which provides
revision of a program aia.short.;*

for the. /

- 11. -gain - a statistical increase; usually defined as-the difference between
avrescore and a postscore.

, .

12. general aide - person whose pu1pose andrainihg is directed
toward overall assistance to.studeats and teachers-,

-duties are not specifically predefiaid.'

I
6°,16 .
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13. 'Hoffman system - a mechanised learning and reading prograa.

lh, input"' - resources such as extra staff, training, and project
activities villa occur outside the classroom.

15. inservice training - any training which °CNN, after the start of
the instructional phase of a program.

16. instrument - a test; a measure; an evaluation tool.

17. Language Experience in Beading (LEW - a-reading approach used.at
Nets and Palm soboolaY LEIR accepts the language that
a child brings to school and acts upon that. This approach
is based an the philoabyhy that abet a child thinks_ can be
said,,vhat be says cap be Written, and what be writes can
be read by himself and others. 7 :

Likert-type scaler a question !Must which contains a statement
followed **a contintnms of -responses from vhich
person is suduHr..to choose and designate the rlespodak

most like his/hers on the statement. Ai

Example Bow lsuch do you use your Project Assist aide for reading
instructional activities?

1 2 3 4 5
never rarely, sometimes often always

19.' mein - the average of a set oknamibers,

20. .1 - a Symbd/ denoting the number of units in a group.

21. observation a period of time during vhich a 'process evaluator/
classroom observer witnesses and records, for the purpose
of evaluation, the various functions, resources, and
activities of a lamsroom.

22. outcomes - the results of the project, defined terms'of student

behaviors and adhievements.

23. (p.c.6) - a symbol used to describe an event which is likely to
occur by chance no more than five times out of a hundred.

2h, pilot project - a term'used to characterize an experimental piogram,
the effectiveness. of vhich is being -ascertained.

.25. posttest - a second administration of a test after an interval of time

in order to meiaure individual, gain or loss in areas covered
by the_teit.

26. pretest - an initial admini on of a test, that is to be administered
again at.a later date order to measure individual gain or .

loss in areas covered by the test.

0
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prObability..! an arithmetical expression describing the likelitood of27.
. *

4 an occurrence of an event. For example, a probability
of .05 means, that the difference in-scores between two

groe0e'could be expected to occurdne to chance alone
only five times out of a hundred.

processes is reference to Project Assist, the classroom activities
which utilise the projedt itiPuts sod strive to Acid
the project outcomes,

29. process evaluator - evaluation personnel whose,principal tasks are to

gither data by various instrtiments and observe
behavior in a classroom situation.

30. Project Assist aide - person whole purpose andtraining is directed
toward giving reading instructional assistance
to teachers and students.

31. random selection - a sample of thememberkof same total population
selected in such a way that every, member of the
population has an equal chande of being included.

32. reading lab - speCially equipped rooms staffed-and fundid by Project

Assist and Titleg/ resources, provided for the benefit

of those student's who need'individualised instruction

.in reading skills.

33. selfconcept - a phrase used to describe the degree or personal esteem

that a student hold for himself.

34; significant difference - a phrase used to signify that the difference
between two statistics is not likely to occur

more than a certain predetermined number of

times by chance.

35. statistically significant - a phrase used to describe an important
numerical difference between two ox more

statistics.

36. summati4e evaluation - an evaluation donducted at the end of a program,'
attempting to report the degree of success of

that effort.

37. t-test - a statistical computation used to determine whether or not

.- two different,statistice are significantly different.
.

38. Young Author's Conference - .event hild at tgeend of the 1974-75 school

year athists Elementary Scho61. Rooks written by fiftfi grade .

.students (during LEIR activit;00 were displayed and honored in

i the presence of guests.
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